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 Cooperation is an essential component of character education and one of the core 
dimensions of the Profil Pelajar Pancasila. However, in daily classroom practice 
among seventh-grade students at MTs Riyadul Ulum Bicorong, this value had not 
been fully reflected, as many students preferred to work individually and were not 
accustomed to collaborative learning. Through the implementation of a pop-up book 
project in Social Studies learning, noticeable positive changes emerged in students’ 
social behavior, including increased cooperation, empathy, and shared 
responsibility. This study aims to describe the process of cultivating collaborative 
character through the pop-up book project and to examine the condition of students’ 
cooperative character after participating in the activity. This research employed a 
qualitative case study design. Data were collected through interviews, observation, 
and documentation, validated through triangulation of sources and methods. The 
findings indicate that cooperative values developed naturally through group 
discussions, task distribution, and mutual assistance during the project and 
continued to appear in students’ daily learning activities. Thus, the pop-up book 
project proved effective in fostering cooperative character in Social Studies learning 
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1. Introduction 
The rapid development of information technology has brought significant changes to 

students’ patterns of social interaction [1] . At MTs Riyadul Ulum Bicorong, the cooperative 
character (gotong royong) of seventh-grade students in the 2024/2025 academic year was still 
considered low in 2023. This condition was reflected in students’ limited involvement in 
collaborative activities, such as group assignments and school projects. Many students tended to 
work individually, remain passive, or delegate responsibilities to only one group member. 

In general, cooperation (gotong royong) is an essential value that promotes collaboration, 
empathy, and the ability to share among individuals [2]. However, technological advancements 
particularly in information and communication have reduced face-to-face interactions and increased 
individualistic behavior among students [3]. In the first semester of the 2024/2025 academic year, 
several social phenomena related to students’ cooperation were observed at MTs Riyadul Ulum 
Bicorong. During break time and group assignments, many students tended to use their mobile 
phones individually rather than interacting with their peers. This behavior was observed in July–
August 2024 and resulted in limited communication and weak collaboration during classroom 
activities. As a result, some students preferred working alone and showed low participation in 
group tasks. 

However, the school also demonstrated strong cooperative potential. For instance, in 
September 2024, seventh-grade students won a classroom cleanliness competition that required 
collective responsibility and teamwork. This event indicated that students were capable of 
cooperating when guided properly. These contrasting social facts encouraged the teacher to 
implement a pop-up book project as a Project-Based Learning strategy to strengthen students’ 
teamwork and cooperation. 

The implementation of Project-Based Learning (PjBL) through a pop-up book project in the 
first semester of the 2024/2025 academic year by the Social Studies teacher, Mrs. Dewi Nafila, 
revealed noteworthy developments. Although the project was initially designed to enhance 
students’ understanding of Social Studies content through creative learning, its implementation led 
to a significant improvement in students’ cooperative character. The process of creating pop-up 
books, which required task distribution, mutual assistance, and collaborative work, provided 
students with authentic experiences in practicing cooperation. 

These findings align with the Profil Pelajar Pancasila, particularly the dimension of 
cooperation, which emphasizes collaboration, sharing, and empathy. The Merdeka Curriculum, 
which prioritizes character development, positions project-based activities such as pop-up book 
creation as an effective means of naturally instilling social values without explicit instruction. 
Moreover, cooperative character plays a crucial role in students’ social-emotional development. 
Lickona (1991) asserts that character education is a deliberate effort to cultivate understanding, 
care, and action based on ethical values. [4] 

Several previous studies have examined the cultivation of cooperative character through 
project-based methods, including research by Vivi Mei Retnawati (2024), Desi Novita (2024), and 
Rizka Arityaningsih (2019). However, none of these studies specifically addressed the use of pop-
up book media as a means of strengthening cooperative character. Existing research on pop-up 
books has predominantly focused on enhancing creativity or improving content comprehension 
rather than fostering social character. 

Therefore, this study entitled Instilling The Character Of Mutual Cooperation Through A 
Pop-Up Book Project In Social Studies Classes. This study was based on the initial assumption 
that students’ cooperative character had not been optimally developed in daily classroom activities, 
as many students tended to work individually and showed limited participation in group tasks. It 
was assumed that implementing a project-based learning approach through a pop-up book project 
would encourage collaboration, shared responsibility, and active interaction among students. 
Therefore, this study is important because it addresses real social issues in the classroom and 
provides practical strategies for teachers to cultivate teamwork character in Social Studies learning. 
The findings are expected to contribute both theoretically to character education studies and 
practically to the implementation of collaborative learning models aligned with the Merdeka 
Curriculum. 
 
2. Method  

This study employed a qualitative approach with a case study design, as the research 
focused on a specific phenomenon, namely the cultivation of cooperative character through a pop-
up book project among seventh-grade students at MTs Riyadul Ulum Bicorong. The data sources 
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consisted of a Social Studies teacher as the key informant, nine students who were directly 
involved in the project, and supporting documents such as teaching modules, activity photographs, 
and students’ pop-up book products. This study employed a qualitative approach with a case study 
design to explore the cultivation of cooperative character through a pop-up book project. The 
research was conducted at MTs Riyadul Ulum Bicorong, Pakong District, Pamekasan Regency, 
East Java, Indonesia. 

The pop-up book project had been implemented previously in the 2024/2025 academic 
year. Meanwhile, the data collection for this study was carried out in the 2025/2026 academic year, 
after the completion of the project, to examine the sustainability of students’ cooperative character. 
The informants consisted of one Social Studies teacher and nine seventh-grade students who had 
participated directly in the project. They were selected purposively because they experienced the 
learning process and were able to provide in-depth information related to cooperative behavior. 

Data were collected through in-depth interviews conducted in August–September 2025, 
post-project observations of students’ social interactions, and documentation such as teaching 
modules, activity photographs, and students’ pop-up book products. The data were analyzed using 
the Miles and Huberman model, including data reduction, data display, and conclusion drawing. To 
ensure the validity of the findings, source and method triangulation were applied[5].  

 
3. Results  
3.1  The Process of Cultivating Cooperative Character through a Pop-Up Book Project 
3.1.1 Planning Stage by the Teacher 

Based on an interview with Ms. Dewi Nafila, a Social Studies teacher, conducted in june 
2025, the process of instilling the value of cooperation begins at the lesson planning stage. the 
process of instilling the character value of gotong royong (mutual cooperation) begins at the lesson 
planning stage. Although the Lesson Module prepared by the teacher does not explicitly state 
objectives related to the character of gotong royong, the design of project activities that require 
group work automatically opens opportunities for students to develop collaboration. The teacher 
stated:  

“At first, I created the pop-up book project only to make it easier for students to understand 
the material on socio-cultural diversity. It wasn’t intended for gotong royong, but because 
the project is done in groups, they ended up working together naturally. I divide the groups, 
give them themes, and they divide the tasks themselves.” 

3.1.2 Project Implementation by Students 
At the implementation stage, the character of gotong royong (mutual cooperation) became 

clearly visible. Based on classroom observations conducted in June 2025 after the completion of 
the pop-up book project, students actively divided roles such as drawing, coloring, cutting, and 
assembling the elements of the pop-up book. Almost all students stated that cooperation emerged 
naturally because without collaboration, the project could not be completed. This finding is 
supported by interviews with students conducted in June 2025, as reflected in the following 
statement: 

 “I’m in charge of drawing, my friend does the coloring, and others do the cutting. So we 
have to divide the tasks to finish faster.” 
This view is consistent with another student’s response: 
“If a friend can’t do something, we help them. Because if one person doesn’t finish, the 
others are affected too.” 
 
In addition, documentation of the project implementation, including photographs of group 

discussions, task division, and the pop-up book production process collected during the 2024/2025 
academic year, further confirmed that students actively collaborated and supported each other 
throughout the activity. 

 
 
 
 
 
 
 

Figure 1 : Students assembling the pop-up book collaboratively 
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To support these findings, several documentation photos of the project implementation and 
the students’ final products are presented below. 

 
 
 
 
 
 
 
 
 

Figure 2 : Final pop-up book created by students 
 

3.1.3 The Teacher’s Role in Fostering Gotong Royong 
The teacher plays a strong role in ensuring that cooperation runs effectively [6]. The 

teacher monitors each group, reprimands passive students, and motivates students to take 
responsibility. Based on an interview with Ms. Dewi Nafila, a Social Studies teacher, conducted in 
june 2025 , interview statement: 

“If someone is just sitting around, I reprimand them. I tell them that if it’s group work, 
everyone has to contribute. No one should just watch.” 
 
Based on an interview with a student conducted in June 2025, This is consistent with a 

student’s opinion: 
“Sometimes the teacher reminds us not to burden just one person. We have to divide the 
tasks fairly.” 

 
3.2 The Condition of Students’ Mutual Cooperation Character After the Implementation of 
Project-Based Learning through Pop-Up Book Creation 

However, this condition changed after the implementation of project-based learning 
through pop-up book creation. The project activities, which required direct collaboration, clear task 
distribution, and continuous coordination, encouraged students to actively engage in social 
interaction. During the project process, students became more accustomed to discussing ideas, 
determining individual roles, and assisting peers who experienced difficulties. Based on an 
interview with a student conducted in June 2025 students’ interview statements, such as: 

“When making the pop-up book, we discussed more often, shared tasks, and helped each 
other. We became more united.” (Gilang NJP) 
 
This statement is supported by another student in June 2025  who stated: 
“If someone couldn’t draw, their friend helped. We divided tasks like cutting, pasting, and 
decorating.” (Liana LH) 

 
4. Discussion 
4.1    The Process of Cultivating Cooperative Character through a Pop-Up Book Project 
4.1.1  Teacher Planning as the Foundation of Social Interaction 

The teacher prepares materials, instructions, group arrangements, and guidelines for task 
completion as the initial stage in implementing the pop-up book project. This planning not only 
serves as a technical foundation for students to complete the project, but also creates classroom 
conditions that support effective social interaction and collaboration. When the teacher determines 
group composition, provides the necessary materials, and gives clear instructions regarding the 
steps of the project, it becomes easier for students to understand what they need to do and how to 
coordinate with other group members. In other words, careful planning allows the learning process 
to run in a more directed and structured manner, while also providing space for students to learn 
how to work together in completing shared tasks. 

Such planning aligns with the basic principles of Project Based Learning (PjBL) as 
proposed by Trianto (2017), which state that project-based learning requires students to explore, 
discuss, analyze information, and make decisions collaboratively to produce meaningful products 
[7] . In the context of creating a pop-up book, students are not only required to understand the IPS 
content, but also to work together to plan designs, determine task distribution, and complete project 
components according to their respective roles [8]. Each group is required to interact intensively, 
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communicate ideas, solve emerging problems, and help one another when a member encounters 
difficulties. All of these activities demonstrate that the teacher’s planning stage acts as a trigger for 
creating a collaborative learning environment that aligns with the characteristics of project-based 
learning. 

In addition to supporting the principles of PjBL, the teacher’s planning is also highly 
relevant to Vygotsky’s sociocultural theory (1978), which emphasizes that effective learning occurs 
through social interaction [9]. From Vygotsky’s perspective, the learning process cannot be 
separated from the socio-cultural context in which students interact. When the teacher organizes 
groups, provides learning structures, and directs how students should collaborate, the teacher is 
essentially building scaffolding for learning [10]. This scaffolding enables students to work within 
their Zone of Proximal Development (ZPD), which refers to the range of abilities that students can 
achieve with assistance from teachers or peers [11]. 

With clear instructions, structured task distribution, and teacher support, students are able 
to perform tasks that would initially be difficult to complete independently. For example, students 
who are less skilled at drawing can learn from peers who are more proficient within the group. 
Passive students may become more active as they recognize the roles they are expected to fulfill. 
Such interactions illustrate that learning occurs not merely because students receive information, 
but because they interact, discuss, and work together to complete a project product [12]. 

Furthermore, teacher planning that incorporates group collaboration allows students to 
develop social skills such as communication, empathy, and tolerance. Students learn that each 
group member plays an important role, and that project success is determined by collective 
contribution rather than individual effort alone. These values do not emerge instantly, but develop 
through activities that are intentionally designed by the teacher. 

Thus, the planning stage carried out by the teacher in the pop-up book project serves as 
evidence that planning functions not only as a guide for instruction, but also as an effective strategy 
for fostering the values of gotong royong and collaboration. Well-prepared planning creates a 
learning atmosphere conducive to social interaction, facilitates the development of students’ 
cognitive and social abilities, and forms the foundation for the successful implementation of PjBL in 
shaping student character. 
 
4.1.2 Project Implementation by Students 

The results of student interviews indicate that the value of gotong royong was not something 
imposed by the teacher, but rather grew out of the students’ own need to complete the project 
together. When students shared tasks such as drawing, cutting, gluing, coloring, and arranging the 
pop-up pages the process made them realize that cooperation was the key to the project’s 
success. For example, when one student said, “If my friend hasn’t finished their part, we help so it 
gets done faster,” and another stated, “If someone gets tired of cutting, we take turns,” these 
responses show that helping behavior was not instructional in nature, but emerged spontaneously 
as a response to group needs. 

Behaviors such as discussing page designs, combining ideas for the pop-up display, or solving 
technical difficulties together serve as evidence that gotong royong had become part of the 
students’ learning routine throughout the project. These interactions indicate the formation of social 
habits that did not develop instantly, but grew through repeated activities each time the group 
worked together. This habituation process ultimately shaped consistent patterns of social behavior. 

This phenomenon aligns closely with Lickona’s theory (1991), which emphasizes that character 
is not built through lectures or verbal instructions alone, but through habitual action a series of 
behaviors practiced continuously in real-life contexts. The value of gotong royong among students 
was formed through direct experience when they were required to work in situations that 
demanded collaboration and shared responsibility [13]. Social interactions within the group enabled 
students to recognize individual roles, appreciate peers’ contributions, respond to others’ 
difficulties, and make collective decisions[14]. 

Furthermore, the experience of working together on the pop-up book project reinforces 
Lickona’s idea that character is developed through three main aspects: moral knowing, moral 
feeling, and moral action [15]. In this context, students not only understood that gotong royong is 
important, but also felt its benefits such as faster task completion, neater results, and a more 
enjoyable group atmosphere which encouraged them to repeatedly engage in cooperative actions. 
This process allowed the value of gotong royong to be more deeply internalized and sustained. 

In addition, the project situation, which required continuous interaction, demonstrates that 
character formation occurs within a supportive social environment, as described by Lickona. A 
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positive group environment encourages students to align themselves with group social norms such 
as helping one another, respecting others, working fairly, and sharing responsibilities.[16] 

Thus, the emergence of gotong royong practices during the pop-up book project not only 
shows that students are capable of working collaboratively, but also indicates that they are 
developing social character through authentic learning experiences. The project not only produced 
a creative product, but also functioned as an effective pedagogical space for cultivating the 
character of gotong royong in a natural, gradual, and sustainable manner a process that is fully 
aligned with Lickona’s character education theory. 

 

4.1.3 The Teacher’s Role in Fostering Gotong Royong 
In the context of the pop-up book project, the teacher’s role is not limited to delivering 

content, but extends to providing support, guidance, and serving as a model of social behavior for 
students. Vygotsky (1978) positions the teacher as a more knowledgeable other (MKO) an 
individual who possesses greater knowledge and skills, and who is therefore able to help students 
move from what they can do independently to what they can achieve through guidance within the 
Zone of Proximal Development (ZPD) [17]. 

In this case, the teacher plays a role in creating learning conditions that enable students to 
develop the character of gotong royong through an intensive guidance process. When the teacher 
provides direction such as assigning roles, ensuring the involvement of all group members, and 
reminding passive students to participate, the teacher is essentially guiding students to understand 
how to work collaboratively. The teacher’s actions such as circulating among groups, reprimanding 
students who are not involved, and providing reinforcement when students help one another serve 
as forms of scaffolding that make it easier for students to grasp the value of cooperation [18]. 

Through these actions, the teacher not only provides technical instructions, but also 
becomes a social role model. When the teacher demonstrates respect for each member’s 
contribution, acts fairly, and encourages teamwork, students indirectly imitate these patterns of 
behavior. This aligns with Vygotsky’s principle that students’ cognitive and social development is 
strongly influenced by interactions with more knowledgeable individuals [19]. The teacher functions 
as a social facilitator who creates positive group dynamics, enabling students to learn through 
imitation, internalization, and repeated practice of positive social behaviors. 

Furthermore, the teacher provides reinforcement for gotong royong behaviors. For 
example, when students help one another with cutting, gluing, or completing unfinished parts, the 
teacher offers praise or positive feedback. This reinforcement is important because it strengthens 
students’ tendency to repeat such positive behaviors, gradually making them part of their social 
habits. Through this mechanism, the value of gotong royong is not only understood cognitively, but 
also internalized through direct experience and interaction with the teacher. 

Thus, the teacher’s role as an MKO goes beyond merely explaining project procedures; it 
involves shaping a social environment that encourages students to develop the character of gotong 
royong [20]. The teacher ensures that each student operates within an optimal developmental 
zone, where they are able to collaborate, support one another, and fulfill group responsibilities 
through guided assistance. This demonstrates that project-based learning cannot be effectively 
implemented without the teacher’s active involvement in building healthy social interactions. 

In the context of this study, the teacher is shown to be a crucial factor in the successful 
cultivation of the character of gotong royong. The teacher’s actions monitoring, guiding, directing, 
and reinforcing represent concrete applications of the MKO principle in Vygotsky’s theory. Without 
such a role, group dynamics would not function optimally, and students’ social character 
development would not occur in a comprehensive manner. 
 
4.2.  The Condition of Students’ Mutual Cooperation Character After the Implementation of 
Project-Based Learning through Pop-Up Book Creation 
 

Based on the results of initial observations in the 2024/2025 academic year, the condition 
of the mutual cooperation (gotong royong) character among seventh-grade students at MTs 
Riyadul Ulum Bicorong was still relatively low. Most students tended to work individually and had 
not yet developed consistent collaborative learning habits. Out of 24 students, at least four were 
identified as less active during group activities, often delegating responsibilities to other group 
members and showing minimal collaborative interaction. This condition indicates that the value of 
mutual cooperation had not yet been internalized as part of students’ learning culture. 
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In addition, technological development also influenced students’ social interaction patterns. 
The frequent use of mobile phones during break time reduced direct interaction among students, 
limiting opportunities to practice cooperation and social communication. This finding is consistent 
with Lickona’s (1991) view that character may weaken if it is not supported by a conducive social 
environment and not reinforced through direct practice. Students who are accustomed to individual 
learning and limited social interaction tend to face difficulties in developing mutual cooperation 
values, particularly in terms of shared responsibility, willingness to help others, and 
collaboration[21]. 
However, this condition changed after the implementation of project-based learning through pop-up 
book creation. The project activities, which required direct collaboration, clear task distribution, and 
continuous coordination, encouraged students to actively engage in social interaction. During the 
project process, students became more accustomed to discussing ideas, determining individual 
roles, and assisting peers who experienced difficulties. 

These interview excerpts indicate that mutual cooperation values such as teamwork, 
mutual assistance, role-sharing, collective responsibility, and solidarity emerged naturally without 
coercion. Students did not merely participate in the project as an academic routine but genuinely 
developed positive social interaction patterns. Each group member took on roles according to their 
abilities, complemented one another, and maintained group work rhythm to ensure the timely and 
high-quality completion of the pop-up book. 

This condition aligns with Vygotsky’s theory, which emphasizes social interaction as the 
foundation of both cognitive and social development [22]. Through discussions, task-sharing, and 
collaborative problem-solving in authentic learning contexts, students internalized social values that 
emerged during the learning process. The pop-up book project became a form of meaningful 
learning, as students not only learned social studies content but also experienced cooperation, 
respect for others’ opinions, and collective goal achievement. 

These findings also reinforce Lickona’s (1991) character education concept, which 
emphasizes that character is formed through habituation and real actions rather than through moral 
instruction alone [23]. During the project, students repeatedly practiced mutual cooperation through 
discussions, shared responsibilities, helping peers, and completing tasks collectively. Such 
habituation significantly contributes to the formation of lasting character traits[24]. 

Furthermore, project-based learning fostered a healthy culture of cooperation within the 
classroom. Relationships among students became closer, the learning atmosphere more engaging, 
and students’ sense of ownership toward group outcomes increased[25]. Students realized that 
challenging tasks became easier when completed collaboratively and that better results could be 
achieved when all members actively contributed. 

Therefore, the condition of students’ mutual cooperation character showed a significant 
improvement after the implementation of project-based learning through pop-up book creation. 
Students shifted from individualistic tendencies toward more mature cooperative behavior. This 
finding demonstrates that project-based learning not only enhances students’ understanding of 
social studies content but also serves as an effective medium for fostering social character 
development, particularly mutual cooperation, which is a core dimension of the Pancasila Student 
Profile. 
 
5. Conclusion  

This study found that the implementation of a pop-up book project in Social Studies 
learning effectively fostered students’ character of gotong royong (mutual cooperation). Through 
collaborative project activities, students naturally developed teamwork skills such as sharing tasks, 
helping peers, communicating ideas, and taking collective responsibility for completing the product. 
The process of designing and assembling the pop-up book provided meaningful learning 
experiences that encouraged active participation and strengthened social interaction among 
students. As a result, cooperative behaviors that were previously weak gradually became habitual 
during classroom activities. 

Furthermore, the findings indicate that project-based learning not only enhances students’ 
cognitive understanding but also serves as an effective strategy for character education. With 
proper guidance and facilitation from the teacher, students were able to internalize the values of 
cooperation, empathy, and responsibility through real practice rather than theoretical instruction 
alone. Therefore, the pop-up book project can be considered a practical and contextual learning 
model to integrate academic learning with character development in Social Studies classrooms. 
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