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Abstract: Numerous studies have indicated that Culturally Responsive Teaching
promotes inclusivity, increases student engagement, builds learners’ confidence, and
fosters meaningful EFL learning. This study examines the implementation and impact of
Culturally responsive teaching (CRT) in Indonesian EFL classroom focusing on identifying
specific CRT clusters. The research aims to determine the types of CRT clusters manifested
in classroom practices and to analyze students’ perceptions and responses toward CRT
Practices over one semester. Employing a qualitative-dominant mixed-methods design,
the study integrates descriptive quantitative analysis with in-depth qualitative inquiry.
Quantitative data were derived from 20 students’ reflective journals by calculating the
frequency of CRT practices and categorizing them into Clusters A, B, and C. Qualitative
data were collected through semi-structured interviews from 12 participants and journal
analysis to explore students’ experiences on Culturally responsive teaching. The findings
reveal that all three CRT clusters were meaningfully implemented, with Cluster B—
creating an inclusive, safe, and supportive environment—emerging as the most dominant.
Overall, CRT positively enhanced students’ confidence, engagement, and comprehension
in English Learning.
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INTRODUCTION

English has become a universal language that is used in many forms of
communication (Mocanu, 2022). English serves not only as a school lesson, but also as a
mean of global communication for people from different cultural background. As the main
global language, it dictates what we are taught in school. Sometimes it makes students feel
like their own culture is less important that the rest of English-speaking world. As English
is used to mediate meaning, values, and interaction, learners are required not only to
develop linguistic competence but also to navigate cultural differences and power relations
embedded in communication. Therefore, understanding English as a lingua franca calls for
pedagogical approaches that recognize English as a dynamic tool for intercultural
negotiation rather than a fixed native speaker learning model (Oliveira, 2024). This
emphasizes the importance of adjusting the English learning practices by empowering
students to incorporate the most suitable cultural context to their learning.

Common framework of English teaching, for example: such as grammar-translation
method and structured-focused approaches, seeing language as a set list of rules of learning
English, excluding real-life practices (Lo, 2023). Instead of considering about students’ real
life, these models focus on perfect grammar, translation based learning, or native-like
pronunciation. As a result of such an approach, learners’ identities, lived experiences, and
cultural resources are largely excluded from classroom practices by only focusing on fixed
norms. By treating language as an objective tool rather than a socially situated practice,
standardized ELT limits opportunities for meaningful interaction and critical engagement
that the students might have (Nurraida et al., 2024). It will reinforce linguistic hierarchies,
positioning learners as deficient users of English rather than legitimate meaning-makers in
diverse communicative and cultural contexts.

Within the Indonesian context, the integration of cultural elements into English
language teaching is increasingly significant due to the country’s extensive cultural and
linguistic diversity. Indonesia consists of numerous ethnic communities, each characterized
by distinct languages, traditions, and perspectives on life. In response to this diversity,
national education policy highlights the importance of culturally grounded instruction. The

government law No. 20 of 2003 on the National Education System urges that educational
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practices should consider cultural values and norms while developing students’ academic
growth (Tohri et al., 2022). The policy emphasizes that English classes activities should
connect with students’ cultural background and norms in a way that actually make sense
for students’ lives.

Culturally responsive teaching (CRT) is a way of teaching that fixes the flaws of old-
fashioned teaching by connecting lesson to the students’ cultural background (Chang &
Viesca, 2022). CRT emphasizes the importance of culture as a main component of English
learning. It also emphasizes the need of integrating students’ own culture, stories, and
identities as main parts of the school books, teaching methods and lesson plans in the
classroom. CRT positions students as active participants and meaning- makers in the
classroom rather than passive recipients of knowledge. CRT supports meaningful
engagement in EFL Classroom that supports academic growth and cultural affirmation by
incorporating students’ cultures and realities into the classroom.

Chen and Yang (2017) defined the concept of Culturally responsive teaching (CRT)
clusters as a systematic framework to classify pedagogical strategies that support CRT-
based teaching. These clusters consist of teaching models that facilitate the cultural,
emotional, and cognitive traits of students’ from various cultural backgrounds. Based on
this framework, teachers are able to identify students’ cultural identities and background
and incorporate them into classroom practices. There are 3 CRT Clusters: (A) knowing
students’ cultural backgrounds, (B) establishing inclusive, safe, and supportive learning
environments, and (C) moving beyond the classroom context. Each cluster represents
important part of teachers’ and learners’ role to emphasizes cultural understanding,
inclusive communication, and real-life context learning.

Existing studies on culturally responsive teaching (CRT) have yielded significant
results, yet a further study required. Chen and Yang (2017) primarily examine the
effectiveness of CRT in increasing classroom participation and communication in an adult
ESL context. However, the study involves only three participants and focuses on short-term
behavioral outcomes, limiting its generalizability and depth of analysis. Nurbatra and
Masyhud (2022)investigated teacher-centered implementation of CRT, identifying nine
pedagogical practices such as promoting local wisdom and encouraging diverse
perspectives. This study highlights teachers’ roles and competencies in conducting CRT
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practices but it does not systematically analyze how these practices are structured or how
they are experienced and valued by students.

A significant research gap prevails in the absence of longitudinal, large-scale, and
systematically categorized studies of CRT practices in many contexts. There is also lack of
integrative frameworks linking CRT practices and student perspectives in real life. This
limitation originated from previous focus on teachers or immediate outcomes of CRT
practice, rather than linking the practice into students’ experiences. To address this gap, this
study emphasizes on students’ views to provide a more thorough understanding of
culturally responsive teaching (CRT) in practice in EFL contexts. There are two research
aims in this study. First, this study tries to identify the types of CRT clusters that occur in
EFL classroom practices, particularly how CRT clusters are enacted in EFL classroom.
Second, this study aims to examine the effects of these CRT practices by analyzing how

students experience, interpret, and respond to culturally responsive teaching practices.

LITERATURE REVIEW

Culturally Responsive Teaching in the EFL Classroom

Culturally responsive teaching is an instructional approach that deliberately
acknowledges and integrates students’ cultural backgrounds into every aspect of the
learning process, rather than treating culture as a peripheral or incidental element. CRT
positions it at the center of teaching and learning (Patras et al., 2024). It is conceptualized
as a central pedagogical framework that integrates student cultural background into all
dimensions of teaching and learning. This perspective highlights that learners’ cultural
backgrounds shape their communication, understanding, and meaning-making processes
in academic setting. As a result, it is important to incorporate cultural dimensions in
learning models to enhance the success of learning.

Similarly, White (2022) states that culturally responsive teaching is an approach
that highly embeds cultural awareness into teaching model, lesson planning, instructional
delivery, and assessment practices. CRT highlights culture as a guiding principle for
pedagogical decisions in the classroom. This aligns with Ashrafova (2024) , who views
culturally responsive teaching as a comprehensive framework to ensure inclusivity across

all stages of education, particularly in EFL Settings. Collectively, these perspectives
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underscore CRT as a systematic, integrative, approach that connects cultural awareness
with instructional effectiveness, moving beyond surface- level inclusion, toward sustained,
responsive, culturally- based educational practices.
Clusters of Culturally Responsive Teaching

Chen and Yang (2017) proposed the idea of culturally responsive teaching (CRT)
clusters as an organized framework of instructional strategies designed to support
culturally responsive pedagogy in classrooms. These clusters consist of grouped teaching
practices that address students’ cultural, emotional, and cognitive needs within diverse
learning environments. The concept encourages teachers to move beyond simply
recognizing cultural differences by actively incorporating students’ cultural backgrounds
into classroom activities. The framework includes three primary clusters: (A)
understanding students’ cultures, (B) building inclusive and supportive learning
environments, and (C) extending learning beyond the classroom context.

Tabel 1.
Clusters of Culturally responsive teaching (CRT) proposed by Chen and Yang (2017)

Clusters Instructor’s role or Student’s role or Supporting
activities activities resources
« Asking students to share
Cluster A: Knowing their culture and beliefs on « Self-introduction  pp o og
student culture the discussion topics (1998)
(aware of students’ « Accepting all answers « Poem writin Geneva’ Gay
culture, bellefs, and without judgments 8 (2000)
value . . . .
e Charting student ideas  Drawing pictures
e Related cultural stories, . .
e Group discussion
. concept, and vocabulary to o .
Cluster B: Creating f . activities Garcia-
inclusive, safe, and past or future SXRELEnce. Vasquez
. i « Use culture appropriate ’
supportive learning o . . Vasquez, and
. activities to emphasize  Presentations
setting Lopez (1997),
. sentence structures. s
(Incorporating : Wlodkowski
. ¢ Show the academic .
culture into differences among cultures and Ginsberg
classroom) g - * Weekly Journals (1995)

¢ Encourage sharing and
communication

Cluster C: Go beyond
(Stimulating students
to expand their
learning and thinking
beyond the scope of
the lesson and their
own culture)

e Putting the new Schmidt, Siago,
sentence structures Stephan
and essay writing (2011), Sleeter
skills in the future and Cornbleth
learning (2011)

» Asking students if they have
new questions or ideas on
how to use what they learned
to explore in a real practic
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Related Study on Culturally Responsive Teaching

Several studies serve as the foundation and key references for the study. These
studies provide theoretical and empirical support, particularly in understanding how
Culturally Responsive Teaching enhances engagement, inclusivity, and meaningful
language learning in diverse EFL contexts as follows:

Culturally Responsive Teaching in the EFL Classroom: Asian Context

According to Liao and Li (2023), culturally responsive teaching (CRT) in Chinese
learners’ contexts demonstrate strong potential to enhance intercultural learning by
fostering openness, diverse perspectives, and critical, meaningful engagement in EFL
contexts. In Indonesian setting, Nurbatra and Masyhud (2022) explores how teachers
implement culturally responsive teaching (CRT) in a multicultural higher education. It
highlighted teachers’ limited ability to apply culturally responsive practices in higher
education. Based on the study, there are nine core CRT Practices found in the study, and that
teachers’ competence is really important in effectively integrate CRT into language learning.
In addition, Malik & Imtiaz (2025) showed that CRT improves engagement and participation
in the classroom. There are some challenges that emerged from the practices, such as
curricula, limited training, and assessment constraints.

In diverse Asian setting, culturally responsive teaching (CRT) shows significant
potential to increase cross-cultural proficiency, educational equity, and increase learners’
involvement. However, this model only works if the teachers are well-trained, the
curriculum is flexible, and there are institutional supports. Persistent challenges include
limited training, rigid systems, and uneven implementation across diverse EFL educational
settings still appears nowadays.

Culturally Responsive teaching impacts on students’ improvement

Previous research has highlighted the positive impact of culturally responsive
teaching (CRT) on EFL learning in diverse settings. Sutrisno et al. (2024) found that
integrating cultural elements into writing instruction led to significant improvements in
students’ writing performance compared to traditional approaches. These findings suggest
that CRT not only enriches students’ learning experiences but also promotes the
development of essential language skills, including speaking, collaboration, and writing,
through culturally meaningful and relevant instruction.

Teachers’ views on culturally responsive teaching Experiences

There are some findings in relation to CRT Practices, as the findings of Meihami
(2023) indicate that EFL teachers encountered varied learning experiences in courses that
purported to incorporate culturally responsive teaching (CRT) principles. Many teachers
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reported limited and largely unsatisfactory exposure to key CRT components, such as the
development of cultural knowledge, culturally grounded instructional strategies, the
formation of cross-cultural learning communities, and the cultivation of affirmative
attitudes toward students’ cultural diversity. In contrast, teachers described more positive
experiences in courses that emphasized sociocultural awareness and constructivist
perspectives on teaching and learning. These mixed experiences suggest that current TEFL
programs have not systematically or adequately supported the comprehensive

development of CRT competencies.

METHOD

This study employs a qualitative-dominant mixed-methods design, an approach that
combines quantitative and qualitative methods in purposeful ways through research
design, data collection, analysis, and interpretation (Creswell & Clark, 2018). Using
Purposive sampling, this study selected 20 higher education students in one university in
Bogor, based on their relevance to the research objective. All of the participants experienced
a culturally responsive teaching environment in one culture-based course within one
semester from August 2025 - to January 2026.

The instruments of this study were adapted from other study conducted by Chen and
Yang (2017) to suit the classification of CRT clusters. It includes students’ reflective journals
and interview. In ensuring the validity of the adapted instruments, the researchers involve
expert judgements from 2 EFL pedagogy experts to validate the instruments. Reflective
journals serve to facilitate metacognitive engagement, allowing students to process cultural
subtleties and language acquisition in a subjective, long-term personal journey. Interviews
complement this by providing a platform for narrative analysis, to enable the researchers
to examine deeper into specific students’ reactions and emotional responses to CRT
practices in EFL Contexts (Alt et al,, 2022). For the reflective journal, each student wrote 3
reflective journals within one semester. They were written after meeting 4, 9, and 14. There
were 60 reflective journals in total. In relation to reflective journal, the quantitative
component served a focused, descriptive role, utilizing systematically track and "count hits"
from student journals. These frequencies in reflective journals are then categorized into

specific culturally responsive teaching (CRT) clusters specifically clusters A, B, and C, as

138



PANYONARA: Journal of English Education
Vol. 8, No. 1, March 2026

proposed by Chen and Yang (2017). These frequencies are subsequently presented as
percentages and analyzed to determine overall ranking of each CRT’s Clusters.

Semi-structured interview was conducted after the semester and the CRT’s session
over. The use of semi-structured interviews is appropriate to explore students’ perspectives
in CRT’s on their experiences, interpret CRT’s instruction within CRT Clusters, and to
analyze CRT’s effect on students’ learning. From total 20 participants there are 12
participants agreed to be interviewed, and the interview list consists of 5 questions (3
questions represents each CRT’s clusters, and 2 questions represent overall experiences
and effect of their CRT’s experiences during their learning). After the semester is over, the
12 participants were directly interviewed one by one. The interview results were
transcribed and coded, and later the participant were informed about the data analysis
result to ensure their acceptance to the data display.

Ethical consideration was carefully addressed to ensure the integrity of this study by
informing the consent from all 20 participants prior to data collection to ensure their
voluntary participation and understanding of the research purpose. Participant anonymity
was maintained by assigning codes (Participant 1-20), in interview data and reflective
journal analysis, all data were treated confidentially and used solely for research purposes.
These procedures ensure respect for participants’ right, safety, and privacy throughout the
research process.

Inter-rater reliability is essential in this study to ensure consistency in coding CRT
cluster occurrences from students’ reflective journals and interview data. Two independent
coders were involved in analyzing the data using the predefined CRT clusters (A, B, and C),
each coder separately identified and counted relevant units, after which their results were
compared. Discrepancies were discussed and resolved through consensus to refine coding
accuracy, and to quantify reliability. An agreement index such as Cohen’s Kappa (Ibrahim &
Mohd Matore, 2025) was applied to measure consistency beyond chance. The Kappa value
resulted from the measurement was 0.84: indicating a high level of inter-rater reliability
among the raters in the study. This procedure guarantees the empirical stability and
objectivity of the data, to ensure the credibility of data analysis.

Given their shares institutional affiliation with the participant cohort, the researchers
acknowledge that such proximity could introduce subjective bias in data analysis and
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interpretation. Therefore, reflexivity is maintained by critically reflecting on assumptions
and minimizing subjective influence throughout the research process. Reflexive tools and
strategies such as participant validation, triangulation, inter-rater reliability, and
structured documentation were applied, ensuring that findings accurately represent
students’ perspectives rather than researcher expectations (Taylor et al., 2016).

Following a thematic analysis approach proposed by Braun and Clarke (2021), the
researchers familiarized themselves with data by reading the transcripts, and generated
initial codes by identifying meaningful data segments. These codes were then organized into
themes provided based on three distinct CRT clusters from Chen and Yang (2017), which
function as the study’s primary analytical framework. The themes were defined in Cluster
A, Cluster B, Cluster C, and impact of CRT practices to students in EFL Classroom. After the
themes were clearly defined and named, the findings were reported with supporting data
extracts and displayed following 4 themes defined earlier. Each theme is presented with
supporting excerpts from reflective journals and interviews, illustrating how raw data
underpin the analysis. This approach ensures that data presentation is systematic,
transparent, and logically connected to the coding process, to clearly trace the development

from initial data to final interpretations.

RESULTS AND DISCUSSION
Results
Culturally Responsive Teaching’s Clusters in EFL Classroom

The data were derived from students’ reflective journals written during one semester of
experiencing CRT-based teaching in the EFL classroom and semi structured interview. A
total of 20 students documented their learning experiences, perceptions, and classroom
interactions related to culturally responsive practices. Analysis of these journals indicates
that not all CRT clusters were equally represented in the implementation of CRT-based
instruction, while several students frequently described experiences related to creating
inclusive, safe, and supportive learning environments (Cluster B), fewer entries reflected
practices associated with knowing students’ cultural backgrounds (Cluster A) or extending
learning beyond the classroom context (Cluster C). This finding suggests that although CRT

principles were present, their implementation was uneven across clusters. The journal data
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reveal that certain dimensions of culturally responsive pedagogy were emphasized more

strongly than others during the semester.

Table 2.

The result of Reflective Journal about CRT Clusters
CRT Conceptual Focus Frequency (n) Percentage
Clusters (%)
Cluster A Knowing students’ cultural backgrounds 7 35%
Cluster B Inclusive, safe, supportive environments 10 50%
Cluster C Moving beyond classroom context 3 15%

This study set out to examine the emergence of Culturally responsive teaching (CRT)
clusters in a CRT-based EFL classroom by analyzing students’ reflective journals over one
semester. Drawing on Chen and Yang’s (2017) framework, CRT is conceptualized into three
clusters: Cluster A (knowing students’ culture), Cluster B (creating inclusive, safe, and
supportive learning settings), and Cluster C (going beyond the classroom context). The
findings reveal that even though all three clusters appeared in the CRT practices, clusters’
distribution was uneven across the sessions.

Based in quantitative data, Cluster B was the most frequently identified in the
classroom (50%), followed by Cluster A (35%), while Cluster C was least represented in the
study (15%). This result indicates that the implementation of CRT was primarily
concentrated on fostering an inclusive and supportive classroom climate, as cluster B
suggested. Students’ journals frequently described the occurrence of CRT practices such as
group discussions, presentations, and weekly reflections, develops opportunities to express
confusion or understanding without fear of judgment.

These practices align strongly with Cluster B, which emphasizes culturally inclusive
interaction, communication, and supportive learning environments. The dominance of
Cluster B suggests that the instructor successfully established a classroom atmosphere that
encouraged participation and respected diversity. This finding also reinforced by interview
result, for instance, one student noted,

“The lecturer often asked about our personal experiences, which really helped

us connect the theory to real life. It made the lessons feel more relevant and

easier to understand. We felt more comfortable sharing our ideas, and it

makes the classroom more conducive when our background was valued”

(Participant 1)
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indicating that learning was connected to lived realities. This approach positioned students
as active contributors rather than passive recipients. Similarly, another student wrote,

“The lecturer invited students to discuss and share their personal experiences,

and always respect our opinion about the matter discussed” (Participant 2)

This excerpt is a proof to highlight that the teacher supported a classroom climate that
encouraged open dialogue, mutual respect, and meaningful participation.

Cluster A, that focuses on recognizing and valuing students’ cultural backgrounds,
appeared moderately throughout the result. Students stated that some activities such as
sharing personal experiences, introducing their cultural identities, and connecting lesson
topics with their own traditions and beliefs, appeared in CRT Practices. Even though these
practices demonstrate awareness of cultural diversity, they were not as consistently
emphasized as inclusive classroom interaction. This finding also supported by interview
result that Cluster A, which emphasizes knowing students’ cultural backgrounds, was
evident in several participants’ practice experiences. One student noted,

“She encourages students to share example from our native language, so we

can understand more about the context and the meaning in our language, not

only in English.” (Participant 3)

This excerpt indicates that the lecturer invited learners to draw on their linguistic resources
during discussions. Similarly, the question, “How does this work in your language?”,
demonstrates intentional efforts to connect English concepts with students’ own languages.
Interview data further confirmed this practice:

“The lecturer related the lesson to students’ cultural background, and

sometimes compare the idea between some different cultural backgrounds, so

we can understand different cultural practices” (Participant 4)

These findings show that students’ cultural and linguistic identities were acknowledged
and meaningfully integrated into instruction.

Lastly, cluster C was minimally reflected in students’ reflective journals about CRT
practices. Only a small proportion of entries indicated that students were encouraged to
extend their learning beyond classroom tasks or apply English skills to real-world that
based on intercultural contexts. Some students mentioned applying writing skills or
sentence structures for future learning, but structured opportunities to explore knowledge
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beyond the classroom appeared limited. Interview data also indicate the presence of Cluster
C, where learning extends beyond classroom boundaries in CRT practices. One participant
noted,
“As all of us will become a professional teacher once we graduated, the
lecturer motivated students to apply what they learned to future teaching
practices, and to face students’ cultural differences once we became teacher”
(Participant 5)
highlighting the emphasis on transferring classroom knowledge into real professional
contexts. This suggests that instruction was oriented not only toward theoretical
understanding but also toward preparing students for culturally diverse teaching
environments. Similarly, another participant stated,
“By the end of our session, the lecturer ask us to do reflection whether it is
important to understand others cultural background. The lecturer
stimulated students to think further and do reflection by connecting
classroom learning to future professional roles” (Participant 6)
These findings demonstrate that students were encouraged to view cultural awareness as
essential for their future professional careers as English teachers.

The research results from 20 students’ journals and interviews show uneven CRT
implementation in EFL Classroom. It is confirmed that Cluster B (50%) dominated,
emphasizing inclusive and supportive classroom environments in CRT practices. Cluster A
(35%) moderately reflected cultural recognition, while Cluster C (15%) was least evident.

Overall, all three CRT clusters were present in CRT practices, but the distribution is uneven.

Students’ Perspectives on the Impact of Culturally Responsive Teaching in the EFL
Classroom

The second theme emerging from the data concerns students' direct experiences of the
impact of Culturally Responsive Teaching (CRT) on their learning. Analysis of reflective
journals and interview transcripts from 12 participants revealed three recurring patterns:
CRT practices fostered students' confidence and active participation, enhanced their
comprehension of course content through culturally relevant examples, and strengthened

their readiness for future professional teaching roles. Each of these patterns is presented
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below with supporting evidence drawn from participants' own voices. One impact is that
CRT practices foster students’ confidence and active participation. The data indicate that
when lecturers intentionally create space for students to share their ideas, personal stories,
and cultural perspectives, students feel more secure and valued in the learning process. This
is clearly reflected in the following excerpt:

“The lecturer encouraged interaction by inviting students to share opinions

and experiences during discussions, which helped students feel safe and

comfortable participating in class. We’re not feel judged if we have different

opinions, and we feel safe when state our opinion” (Participant 7).
This statement highlights the importance of a supportive classroom climate in reducing
students’ anxiety and hesitation. The non-threatening environment cultivated through CRT
practices appears to reduce fear of making mistakes, particularly in EFL settings where
language anxiety is common. As a result, students develop greater self-confidence,
participate more actively in classroom activities, and contribute more meaningfully to
collaborative learning processes. This finding suggests that CRT plays a crucial role in
promoting equitable participation by validating students’ identities and experiences.

Another impact relates to how CRT enhances students’ understanding of course

content through culturally relevant examples. The findings reveal that lecturers frequently
connect theoretical material with students’ cultural backgrounds and everyday experiences.
Such practices help bridge the gap between abstract academic concepts and students’ lived
realities. This is supported by the following excerpt:

“Our cultural experiences were used to help explain concepts and support

understanding. Sometimes when the lecturer ask us to relate the material

in our experiences, it makes more sense to us” (Participant 8).
This statement demonstrates that cultural references function as cognitive scaffolding,
enabling students to grasp complex ideas more effectively. By embedding lessons within
familiar cultural contexts, lecturers make learning more accessible and meaningful. For
example, discussions of linguistic structures, lesson planning strategies, or teaching
methodologies become clearer when linked to students’ own social and cultural

environments. CRT does not merely acknowledge cultural diversity symbolically; it is also
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actively integrating culture into instructional ppedagogy practices to enhance students
understanding.

CRT practices demonstrate a significant impact on students’ readiness as future
professional English speakers. The findings show that students are empowered to reflect on
how their students’ cultural awareness and inclusive learning strategies can be applied
beyond EFL classroom into real-life context. This future direction of CRT is evident in the
following excerpt:

“The lecturer motivated students to apply what they learned to future
teaching practices, especially in handling cultural diversity in the
classroom.So when we became a professional teacher, we have to consider
students’ cultural differences to make the learning more effective”
(Participant 9).
This quotation indicates that students are not only learning theoretical concepts about
cultural responsiveness but are also guided to envision how these concepts can inform their
professional roles as future educators. Students begin to understand the practical relevance
of CRT practices in EFL context through reflective activities, discussions, and some exposure
to diverse cultural settings. CRT cultivates students’ awareness of sociocultural diversity
and serves as a bridge between academic preparation and professional competence.

In conclusion, the effect of CRT Teaching derived from the data show that CRT
positively influences students’ academic engagement, cognitive development, and
internalization of professional norms and attributes. The data provide valid evidence that
students perceive CRT as empowering, relevant, and practically valuable in their learning
experiences. Therefore, the integration of CRT principles in EFL classrooms not only
enriches immediate learning experiences but also prepares students to become culturally

sensitive and inclusive educators in the future.

Discussion

This discussion addresses the research objectives by examining the implementation of
CRT Clusters and impact of culturally responsive teaching (CRT) within EFL contexts. It

identifies emerging CRT clusters in instructional practices while exploring student
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perspectives on these methods. Ultimately, the findings offer insights into fostering more
inclusive, meaningful, and effective language learning environments.
The CRT Clusters Identified in EFL Classrooms

This study revealed that all three clusters of Culturally responsive teaching (CRT)
proposed by Chen and Yang (2017) were present in the observed EFL classrooms, though
with notably uneven distribution. Cluster B that creating an inclusive, safe, and supportive
learning environment, emerged as the most dominant practice, which indicates a broader
pattern in higher education EFL contexts where relational and affective dimensions of
teaching are prioritized as the foundation for effective instruction in the classroom.

The strong dominance of Cluster B aligns consistently with related research, as Liao
& Li (2023) found that inclusive and supportive environments significantly enhanced
students' confidence to communicate within multicultural EFL classrooms. Similarly,
Hidayati et al. (2024) found that CRT practices support emotional well-being, and also
increase mutual respect during student engagement in English learning. These results
suggest that emotional security is not merely a supplementary feature in language learning,
but also support the effectiveness of it. In ensuring the success of learning, students who
come from highly diverse cultural and linguistic backgrounds need a respectful and non-
judgmental classroom climate. This is further reinforced by the nature of discussion-based
learning and reflective assignments common in EFL courses, which inherently require trust
and psychological safety to function effectively. Cluster B, therefore, serves not simply as
one of three equal components but as the foundational layer upon which the other CRT
clusters are built.

Cluster A — understanding students' cultures — was also identified, though less
prominently. In CRT practice, teachers invited students to share their cultural perspectives,
also introduce themselves in culturally expressive ways, and engage in creative tasks such
as writing in the classroom. These approaches reflect Eden etal.'s (2024) idea that students'
cultural experiences should be viewed as important classroom pedagogical resources
rather than peripheral additions to instruction in the classroom. Moreover, they similarly
noted that understanding students' beliefs allows teachers to design instruction that
genuinely respects intercultural diversity and students’ cultural background. The relatively
lower presence of Cluster A compared to Cluster B suggests a pedagogical pattern that
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teachers tend to establish emotional safety first through the instruction before
systematically incorporating students' cultural knowledge into instruction in the classroom.
This has important implications for teacher education programs, which should train pre-
service EFL teachers not only to recognize cultural diversity but to use the knowledge
consistently and purposefully throughout their language learning.

Cluster C, which extending learning beyond the classroom, was the least frequently
identified practice, appearing primarily in interview data rather than in students' reflective
journals hits. This discrepancy is itself significant that Cluster C surfaced more clearly in
spoken reflection than in written journals. It suggests that while students were aware of the
future dimension of their learning, it was not yet deeply integrated in their real-life
classroom experience. This finding aligns with Liao & Li (2023), who similarly noted that
connecting culturally responsive practices to real-life experience remains one of
challenging parts of CRT to practice consistently. The low representation of Cluster C refers
to a clear area for pedagogical development to connect learning into real-life context.

The Impact of Culturally Responsive Teaching in the EFL Classroom

Beyond identifying the distribution of CRT clusters, the findings carry significant
pedagogical implications for how CRT shapes students' broader learning experiences in
Indonesian EFL higher education. First, the data demonstrate that CRT practices play a
meaningful role in reducing language anxiety and fostering active participation. When
lecturers intentionally created space for students to share personal experiences and
cultural perspectives, students reported feeling more secure, valued, and willing to take
communicative risks. This finding is consistent with Liao and Li’s (2023) study which
revealed that culturally responsive classrooms foster a sense of belonging and emotional
safety, that in result, increases learners' motivation and self-efficacy during English
learning. For EFL learners that frequently experience anxiety in in speaking, this affective
dimension of CRT is not incidental but pedagogically critical for their learning. English
teachers should give specific attention to strategies for reducing students’ anxiety and
building emotional safety classes as core components of culturally responsive practice.

Second finding of the study suggest that bridging academic materials to students'

cultural backgrounds and values functions as effective cognitive scaffolding. Students
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consistently showed that culturally relevant materials made complex linguistic and
pedagogical concepts more contextualized and impactful to them. This supports the wider
argument in the CRT studies that culture is not merely a motivational tool but a way of
making knowledge accessible and relevant to diverse students that having difficulties in
comprehending the learning (Abdalla & Ahmat, 2024). Curriculum designers and materials
developers working in Indonesian EFL contexts should consider how local cultural
references, narratives, and experiences can be more systematically integrated into course
content, rather than relying predominantly on Western or globally standardized examples.

Third, and perhaps most significantly for the specific population studied, CRT was
found to strengthen students' readiness for their future professional roles as English
teachers. Students reported that the implementation of culturally responsive teaching
encouraged them to reflect on how cultural awareness influence effective English teaching
practice. This corresponds with Akmalia et al.’s (2023) finding that culture-based learning
supports critical thinking and professional competence among pre-services teachers’
learning. The significance is that CRT functions to develop students' English language skills
and also their pedagogical awareness as future professional educators. This dual benefit
makes CRT particularly valuable in pre-service teacher education contexts such as the one
examined in this study, and argues strongly for its more systematic integration into English
Education Department curricula across Indonesia.

Taken together, these findings confirm that CRT, when implemented across all three
clusters — even unevenly — produces meaningful and multidimensional benefits for EFL
learners. However, the uneven distribution across clusters also signals that current
implementation remains incomplete. The challenge for Indonesian EFL educators and
institutions is to move beyond the relational comfort of Cluster B toward a more balanced,

intentional, and sustained application of all three CRT dimensions.

CONCLUSION

The findings of this study are better understood when viewed through the
framework of Culturally responsive teaching (CRT) and its clusters, rather than simply
showing certain CRTs’ practices in EFL Classroom. The research results reveal a shift from
seeing language as neutral, practical practice only to understanding it as culturally shaped

pattern. This supports the idea that Culturally Responsive Teaching deliberately
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acknowledges and integrates students’ cultural backgrounds into every aspect of the
learning process (Patras etal., 2024). Thus, the classroom becomes not only a place to learn
language but also a space where students’ cultural identities are recognized, valued, and
identified as key role to maximize students’ learning in EFL Classroom.

From an analytical perspective, the use of CRT clusters shows how teaching can
balance the global role of English with the need to represent local cultures and student’s
cultural background. As noted, learners must navigate cultural differences and power
relations embedded in communication (Oliveira, 2024), when lessons are connected to
students’ cultural experiences, learners become active meaning-makers rather than passive
learners. This challenges traditional ELT approaches that conceptualize language as a
neutral and decontextualized system (Lo, 2023), and promotes a more socially grounded
view of language learning that involve students’ cultural background. In addition, the CRT
cluster framework by Chen and Yang (2017) helps explain how these practices work
together as a system. CRT’s focus on knowing students’ cultures, building inclusive and
supportive learning environments, also extending learning beyond the classroom context,
shows that effective teaching practice comes from the integration of these CRT Clusters into
EFL Classrooms. This supports the idea that CRT is a systematic, integrative approach that
connects cultural awareness with instructional practices in EFL classroom (White, 2022).

This study also answers a gap in previous research by focusing on students’
experiences rather than only examine teachers’ practices as the main actor of CRT
implementation in EFL classroom. It shows that students do not just receive culturally
responsive teaching, but also interpret and internalize it into their learning experiences, so
the whole picture of CRT’s implementation can be analyzed thoroughly. This aligns with the
idea that learners’ cultural identities fundamentally shape their engagement,
understanding, and meaning-making processes (Patras et al, 2024). Therefore, CRT
influences not only students’ participation but also deeper learning processes and the
success of students’ English learning in many aspects of the learning. In conclusion, this
study confirms that CRT, through its cluster framework, provides a meaningful alternative
to traditional ELT, that involves culture into EFL Classroom. It supports a more inclusive
and context-sensitive approach, where students’ cultural backgrounds play a central role in
both language learning and identity development.

For further research, there some areas that underexplored for example by
examining the long-term impact of culturally responsive teaching (CRT), particularly by
giving greater attention to Cluster C, which focuses on extending learning beyond the
classroom. This cluster is crucial to stimulate students generating new questions and apply
their knowledge beyond classroom, fostering deeper intercultural competence and critical

thinking. The implementation of cluster C remains underexplored and often less visible
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compared to other clusters in CRT practices. In addition, comparative research across
different educational levels, for example primary, secondary, and higher education is

needed to understand how CRT practices develop and function in varied learning contexts.
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