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Abstract: Local culture holds a crucial position in English as a Foreign Language (EFL) 
learning, particularly in fostering students’ cultural awareness and supporting 
meaningful language use. As proven, English instructional materials at the junior high 
school level often provide limited integration of students’ local cultural contexts, which 
may reduce learners’ engagement and comprehension. The purpose of this study to 
examine the needs related to the incorporation of locally cultural audiovisual media in 
EFL teaching, as a basis for the development of suitable instructional media for seventh-
grade students. The study identifies the needs and preferences of seventh-grade students 
and English teachers at one of the private junior high school Palembang concerning 
audiovisual media used in English learning due to enhance reading comprehension and 
foster cultural awareness of the students. In this study, a mixed-methods approach was 
conducted. There were two English teachers participated in semi-structured interviews, 
and 130 seventh-grade students completed questionnaires. The results show that students 
respond to audiovisual media better than text-based materials and are more motivated 
to learn English when local cultural content is included. Furthermore, students struggle 
to identify the main ideas and detailed information when the topics are unfamiliar or 
uninteresting to them. Teachers support the integration of local culture–based 
audiovisual media but report limited availability of suitable instructional resources. In 
conclusion, the study highlights the need to develop local culture–based audiovisual media 
to support EFL instruction, enhance reading comprehension, and foster students’ cultural 
awareness at the junior high school level. 
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INTRODUCTION  

Globalization has increasingly challenged students’ local identity, particularly when 

English language teaching (ELT) prioritizes target or international cultures over local 

cultural values. Integrating cultural awareness into learning is therefore essential to reduce 

the negative impact of globalization and to strengthen students’ cultural identity (Jaya et al., 

2024). In addition, embedding local wisdom into the curriculum enhances students’ 

motivation and deepens their understanding of the social and cultural dimensions of 

language (Murillo Oyarvide & Rodríguez, 2021; Hiswara et al., 2023). In ELT, local culture 

has equal potential to be integrated alongside target and international cultures (McKay, 

2004). In practice, contextualized local culture content into English material demonstrates 

strong potential to enhance students’ English language proficiency (Tantri & Santosa, 2024). 

In fact, cultural elements are often neglected in classroom practice (Ayu, 2020).  

In the Indonesian context, this issue is evident in the dominance of target culture 

content in English textbooks, which leads to the marginalization of local culture (Sapoetra, 

2020). This situation differs from the current Merdeka Curriculum applied in Indonesia 

education.  According to the Ministry of Primary and Secondary Education (2025) states 

that the Merdeka Curriculum presently prioritizes co-curricular activities due to achieve the 

graduate profile dimensions particularly those related to the citizenship aspect which lead 

to the cultural understanding, critical thinking, and deep learning that connects to students’ 

real-life contexts. Toward the issue, it has the needs of every teacher to connect their 

learning process to the curriculum goals due to achieve the graduate profile dimensions for 

students. As stated in the Merdeka Curriculum which highlights the citizenship aspect and 

cultural understanding.  

Under the Merdeka Curriculum, local content is important to build students’ character 

and cultural identity. Learning that includes culture also helps students connect lessons 

with their real-life experiences (Johnson, 2002). However, English is not a compulsory 

subject at the primary level, as it is not taught consistently and often faces challenges such 

as limited resources and teacher readiness (Sulistiyo et al., 2020). Therefore, junior high 

school becomes the stage where English is taught more regularly, making it the right time 

to start integrating local culture into English learning. 

Numerous studies have emphasized the importance of integrating local cultural 

content in English language teaching. For instance, the previous related studies have 

highlight the need to incorporate local values into ELT, particularly for young learners, as it 

enhances students’ identity, motivation, and meaningful learning. (Ratri & Puspitasari, 

2019; Ratri & Tyas, 2022). Similarly, Elviana et al., (2020) and (Triani et al., 2022) 

demonstrate that Palembang-based learning materials are valid, practical, and effective in 
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increasing students’ engagement and cultural awareness. Adressing this issue to the 

vocational high school contexts, Wahyuni et al., (2022) and Octaviana et al., (2021) further 

reveal that integrating Palembang cultural content into instructional materials supports 

both language proficiency and students’ professional needs. While these previous studies 

mentioned offer meaningful insights, most of them mainly focus on printed or text-based 

materials and tend to address learners’ need at the level focus on elementary , senior high 

school, or vocational levels, with relatively little attention given to the junior high school 

level.  

As highlighted in previous studies, Palembang local culture has been incorporated 

into English language teaching, particularly through the development of learning media 

(Elviana et al., 2020; Triani et al., 2022; Wahyuni et al., 2022; Octaviana et al., 2021). As part 

of Indonesian culture, it provides learners with familiar and meaningful contexts that 

support language comprehension and engagement. Among various local cultures, this 

context is selected due to its strong potential for integration into ELT, as evidenced by its 

wide use at the senior high and vocational levels. However, its application at the junior high 

school level remains limited. Considering that this level marks the beginning of formal 

English learning, introducing culturally relevant content at this stage is both important and 

strategic, as it can support students’ early language development while strengthening their 

cultural awareness. 

In response to these issues, there is a clear need to develop more engaging 

instructional media that includes local cultural content in ELT. Audiovisual media, which 

combines visual and sound, can make learning more interesting and meaningful for 

students (Ahmad et al., 2024). However, materials that reflect students’ own culture 

especially Palembang local culture are still limited and often do not match their actual 

needs. Because of this, it is important to conduct a needs analysis before developing such 

media. This could ensure that the materials are relevant, useful, and truly support students’ 

learning (Richards, 2017).  

Despite the growing emphasis on integrating local culture in ELT, there is still a 

limited availability of instructional materials that incorporate Palembang local culture, 

particularly at the junior high school level. As a result, teachers often face difficulties in 

implementing culturally relevant instruction, and students have limited opportunities to 

connect English learning with their own cultural background. 

Considering that junior high school represents the stage where English learning 

becomes more structured, this level is critical for introducing culturally relevant content. 

Therefore, this study explores the needs and challenges faced by students and teachers in 
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integrating local culture into English learning, as a basis for developing more meaningful 

and contextually relevant audiovisual materials. 

 
LITERATURE REVIEW 

Needs Analysis in EFL Teaching 

Needs analysis serves a central role in developing effective instructional materials 

and curriculum design in EFL contexts, as it helps identify learners’ goals, preferences, and 

challenges to ensure more relevant and learner-centered instruction (Hutchinson & Waters, 

1987; Richards, 2017). While earlier studies primarily emphasize linguistic needs, more 

recent research highlights that needs analysis should also consider cultural, contextual, and 

technological aspects of learning. For instance, Padmadewi et al., (2022) and Park, (2022) 

argue that needs analysis supports the selection of appropriate teaching methods and 

media, whereas Shopia et al., (2024) point the importance of integrating 21st-century skills 

such as digital literacy and critical thinking into EFL materials. 

In the Indonesian, the implementation of the Merdeka Curriculum reflects a shift 

toward a more flexible and student-centered approach in students’ learning. As outlined in 

Regulation No. 13/M/2025 issued by Ministry of Primary and Secondary Education of 

Indonesia, co-curricular learning is meant to strengthen the dimensions of the graduate 

profile by promoting autonomy, creativity, and contextual learning experiences. 

Therefore, conducting a needs analysis becomes essential stage to ensure that 

instructional media are aligned with curriculum goals and responsive to students’ learning 

contexts. By identifying both teachers’ and learners’ needs, needs analysis provides a strong 

foundation for the developing media.  

 
Local Culture Integration and Cultural Awareness in EFL Teaching 

Culture is an essential element in language learning because language use cannot be 

separated from its cultural context. It is commonly understood as a system of shared 

knowledge, beliefs, values, and social practices that shape communication within a society 

(Hinkel, 1999; Hawkins, 2012). In EFL contexts, this perspective highlights that language 

learning is not only about linguistic competence but also about appropriate cultural 

understanding in communication. 

Local culture, defined as the traditions, values, and lifestyles developed within a 

specific community (Featherstone, 2012; Shrestha, 2016). There, it provides meaningful 

learning contexts for students. Rather than treating culture as an abstract concept, 

integrating local culture allows learners to relate new language input to their own lived 

experiences. This idea is strongly supported by sociocultural theory, which emphasizes that 

learning is mediated through social interaction within cultural contexts (Vygotsky, 1978) 
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Previous studies generally agree that integrating local cultural content can improve 

students’ motivation, engagement, and sense of ownership in learning English (Kirkpatrick, 

2007); Ratri & Tyas, 2022; Tazhitova et al., 2022). However, while these studies highlight 

similar positive outcomes, they often treat local culture in a broad and general way, with 

limited attention to how specific cultural contexts are systematically embedded in 

instructional design. In the Indonesian context, local culture is frequently positioned as a 

bridge between local identity and global perspectives (Marwa et al., 2021), yet practical 

implementation in teaching materials remains underexplored. 

In addition, cultural integration in EFL learning is increasingly important in the era of 

globalization, where global cultural influence can overshadow local identity. Studies show 

that culturally familiar content can reduce learner anxiety and support more confident 

language use (Sun, 2025). Empirical findings also confirm that localized materials 

contribute to better comprehension and stronger cultural awareness among learners 

(Azizah et al., 2021; Dengler, 2023). Nevertheless, most existing studies focus on the 

benefits of cultural integration rather than the systematic development of culturally based 

instructional media. 

 
Local Culture-Based Audiovisual Media in EFL Teaching 

The development of educational technology has transformed language teaching, 

particularly through audiovisual media. By combining visual and auditory input, 

audiovisual materials can enhance students’ comprehension, vocabulary learning, and 

engagement in English learning (Rodriguez, 2007; Woottipong, 2014; Regina & 

Rajasekaran, 2023).  From a multimodal perspective, integrating text, sound, and images 

also supports deeper and more meaningful learning (Kress & van Leeuwen, 2020). Recent 

studies further show that digital tools such as flipbooks can improve student motivation and 

learning outcomes compared to traditional textbooks (Divayana et al., 2019; Fatima Fatima 

et al., 2023).  

However, although audiovisual media offer strong potential, their effectiveness 

depends on how well they are designed and integrated into instruction (Rodriguez, 2007).  

Moreover, despite increasing use of digital media, the integration of local cultural content 

within audiovisual materials is still limited. Challenges such as lack of resources, limited 

teacher training, and insufficient culturally relevant materials continue to hinder its 

implementation (Khan et al., 2017; Sapoetra, 2020; Ratri et al., 2025). This suggests that the 

development of culturally based audiovisual media in EFL teaching is still underexplored. 

Thus, previous studies have highlighted the importance of needs analysis, cultural 

integration, and audiovisual media in EFL teaching. However, these areas are still mostly 

discussed separately. Needs analysis often focuses on general learner needs, cultural 
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studies rarely show how culture is systematically applied in teaching materials, and 

audiovisual media research tends to emphasize technology rather than cultural content. 

This creates a clear gap in bringing these three aspects together in a more integrated 

approach. Particularly, there is still limited research on how local culture-based audiovisual 

media can be developed based on the real needs of students and teachers, especially at the 

junior high school level. This study therefore seeks to address this gap by exploring those 

needs to support the development of more meaningful and culturally relevant EFL learning 

materials. 

 
METHOD 

This study represents the initial phase of broader design-based research aimed at 

developing local culture-based audiovisual media in EFL teaching. Specifically, this study 

focuses on the needs analysis stage to identify students’ and teachers’ needs as the 

foundation for instructional media development. A mixed-methods approach with a 

convergent design was employed, in which quantitative and qualitative data were collected 

and analyzed concurrently to provide a comprehensive understanding of the research 

problem. The integration of both data types allowed for triangulation and strengthened the 

interpretation of findings. 

The study was conducted at one of the private junior high school in Palembang, 

Indonesia. The participants consisted of all seventh-grade students (N = 130) and two 

English teachers. Since the entire population was involved, no sampling technique was 

applied. However, it is acknowledged that the small number of teacher participants may 

limit the generalizability of the qualitative findings. Data were collected through 

questionnaires and semi-structured interviews. The questionnaire consisted of 28 items 

designed to examine target needs, present situation, and learning deficiencies, adapted from 

Hutchinson and Waters (1987) and previous needs analysis studies in EFL contexts which 

address the local culture integration in EFL teaching context.  

The instrument was adapted rather than newly developed; therefore, additional 

validation procedures such as pilot testing were not conducted. However, to ensure content 

validity, the questionnaire was evaluated through expert judgment by two experts in 

English education. They assessed the relevance, clarity, and alignment of the items with the 

research objectives. Based on their feedback, several revisions were made to improve the 

quality of the instrument. 

Semi-structured interviews were conducted with two English teachers to explore 

their perspectives on teaching practices, challenges in integrating local culture, and 

expectations for audiovisual media. The interviews provided in-depth qualitative insights 

to complement the questionnaire data. 
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Furthermore, quantitative data from the questionnaire were analyzed using 

descriptive statistics in the form of percentages. Responses were measured using a 5-point 

Likert scale ranging from 1 (strongly disagree) to 5 (strongly agree). The percentage of each 

response was calculated to identify dominant trends in participants’ responses.  On the 

other hand, qualitative data from the interviews were analyzed using thematic analysis to 

identify recurring patterns and key themes related to instructional needs. 

Despite these procedures, this study acknowledges certain limitations, including the 

absence of statistical reliability testing and the limited number of teacher participants. 

Therefore, the findings should be interpreted with caution, particularly in terms of 

generalization.  

 
RESULTS AND DISCUSSION 

Results 

The study results were derived from student data and analyzed according to target 

situation, deficiencies, current situation, and learning strategies. The reported data reflect 

the students’ predominant views. 

The students' perceptions of their own needs 

Table 1.  
Students’ Perspectives on Target Situation Analysis 
No Question/Statement Students’ view Percentage 
1 The importance of learning English To communicate with people from 

different cultures. 
82,3% 

2. Students’ expectations toward 
English class 

to use spoken English effectively in 
future workplace communication 

73,3% 

3 The language used in future careers Interacting with people from diverse 
cultural backgrounds 

82,3% 

4 The proficiency level required for 
students’ career 

Intermediate  56,9% 

a) Target Situation Analysis (TSA)  
 

This section focused on identifying the needs, overall objectives, and expectations of 

students learning English. The data in Table. 1 present the results of the data collection in 

this study. According to the data, it demonstrates several key insights from the analysis of 

students’ perspectives regarding their English learning needs. The findings indicate that 

82.3% of students perceive English as important for communicating with people from 

different cultures. This suggests that students already recognize the intercultural function 

of English, viewing it not merely as an academic subject but as a practical tool for global 

communication. This perception aligns with McKay (2004), who emphasizes that English 

serves as an international language facilitating cross-cultural interaction. 
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Furthermore, 73.3% of students expect English learning to support their future 

workplace communication. This reflects a strong orientation toward functional language 

use beyond the classroom. However, only 56.9% of students consider an intermediate level 

sufficient for their future careers. This variation suggests that students may not yet have a 

clear understanding of the level of proficiency required in real-world communication, 

indicating a need for clearer instructional guidance regarding language competence. 

b) Deficiency Analysis 

This section examined the students’ present needs and wants, as well as the gaps or 

shortcomings they experience in their target situation. Table 2 presents data on the 

learners’ current preferences and needs related to reading topics or input. 

Table 2.  
Students’ Views on Present Requirements and Learning Desires 
No Question/Statement Students’ view Percentage 

1 
The specific reading topic desired by 
students  

Palembang Local Culture  65,4 % 

2 Students’ media desired in EFL Learning  Audiovisual Media  75,4% 

3 
Students’ specific audiovisual media 
desired  

An interactive flipbook 
containing English reading 
passages and audio narration 

80% 

4 
Incorporating local culture-based 
audiovisual media in EFL learning  

Important  56,2% 

 

As presented in table 2, students genuinely have strong preference to learn about 

Palembang's local culture in their reading material. To prove,  it reveals that 65.4% of 

students prefer reading materials related to Palembang local culture. This indicates that 

students are more engaged when learning content is culturally relevant and connected to 

their lived experiences. Such contextualization can enhance both motivation and 

comprehension in EFL learning. 

In terms of learning media, 75.4% of students prefer audiovisual media, suggesting 

a strong tendency toward multimodal learning environments. This preference indicates 

that students benefit from the integration of visual and auditory input, which can support 

meaning-making and increase engagement. This finding is consistent with Kress and van 

Leeuwen (2020), who argue that multimodal representation enhances learning 

effectiveness. 

Additionally, 80% of students express interest in interactive flipbooks combining 

text and audio narration. This reflects students’ inclination toward technology-integrated 

learning and highlights the need for more innovative instructional media. However, only 

56.2% of students explicitly recognize the importance of local culture-based audiovisual 

media, suggesting that while students prefer engaging media, their awareness of cultural 

integration in learning may still need to be strengthened. 
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Figure.1 Students’ Perspectives on Local Culture-Based English Materials 

The results figure 1 revealed, many students demonstrate a positive perception of 

learning English through local culture–based materials. A total of 64% of the respondents 

indicated that this approach increases their motivation to learn English, suggesting that 

integrating local culture makes learning more engaging and relevant to students’ lives. 

Furthermore, 62% of the students reported that local culture–based materials contribute to 

the preservation and promotion of local culture, and another 62% stated that this approach 

helps develop intercultural communication skills. These findings highlight that language 

learning extends beyond linguistic competence to include cultural awareness and 

intercultural understanding. Meanwhile, 49% of respondents believed that learning English 

through local culture–based materials enhance their awareness of their own culture, 

although this percentage is lower compared to other aspects. Only 2% of respondents 

selected the “others” option, indicating that most students’ perceptions were adequately 

represented by the provided categories.  

 

Figure 2. The Aspect of Palembang Local Culture Needed 

In figure 2, it illustrated students’ perceptions of the aspects of Palembang local 

culture that were most needed to be integrated into English learning materials. The findings 

indicated that traditional foods (71.5%) and historical places (70.0%) were the most 

60,8%
71,5%

29,2%

51,5%
62,3%

70,0% 68,5%

3,1%

The Aspect of Palembang Local Culture 
Needed

49%
64% 62% 62%

2%

Students’ Perspective on Learning English through 
Local Culture-Based Materials
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preferred cultural aspects, suggesting that students were highly interested in learning 

English through familiar and tangible elements of their local culture. Additionally, local 

legends (68.5%) and traditional clothing (62.3%) also received strong responses, reflecting 

students’ interest in cultural narratives and traditional identity. Meanwhile, traditional arts 

or performances (60.8%) and daily customs and habits (51.5%) were moderately favored, 

indicating that these aspects were still considered relevant but less dominant. In contrast, 

traditional tools (29.2%) received a relatively low percentage, implying limited student 

interest or familiarity with this aspect. Only 3.1% of respondents selected the “others” 

category, suggesting that the listed cultural aspects sufficiently represented students’ 

needs. Hence, the results demonstrated that students preferred culturally rich, concrete, 

and experience-based local content to support English language learning.  

 

Figure 3. The students’ difficulties in dealing with reading skills 

The findings indicate that understanding detailed information (71.5%) is the most 

significant difficulty faced by students, followed by identifying the main idea (31.5%). This 

suggests that students experience challenges not only at the surface level of comprehension 

but also in processing deeper textual meaning. 

This difficulty may be influenced by the lack of engaging and contextually relevant 

reading materials. When students are exposed to unfamiliar or uninteresting topics, their 

ability to process and retain information tends to decrease. This finding supports Sapoetra 

(2020), who argues that culturally distant materials can hinder comprehension despite 

appropriate linguistic difficulty. 

Therefore, the issue of reading comprehension in this context may not solely stem 

from students’ language proficiency but also from the lack of meaningful and relatable 

content. This implies that improving reading instruction should involve not only language-

focused strategies but also the use of culturally relevant materials to enhance students’ 

engagement and understanding. 

c) Present Situation Analysis (PSA) 

31,5%

71,5%
27,7%

4%

49,2%

1,60%

Students' difficulties in reading skill

Understanding the main idea

Comprehending detailed
information
Sequencing stories or events

Inferring causes or effects

Understanding specific vocabulary

Others
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This section addresses students’ existing English proficiency, the instructional 

materials they have encountered, and their cultural awareness level. 

Table 3.  
Students English Proficiency level 

No Question/Statement Students’ view Percentage 

1 Students’ English Proficiency level  Intermediate  56,9% 

2 
Students’ Current Reading 
Comprehension Level 

Good enough  68,5% 

 

The data presented in Table 3 indicates that 56.9% of students are at an intermediate 

level of English proficiency, while 68.5% perceive their reading comprehension as “good 

enough.” This suggests that although students possess basic language competence, their 

comprehension has not yet reached a deeper or more advanced level. 

Interestingly, while 67.7% of students perceive the reading texts as easy to 

understand, 96.9% find the topics uninteresting. This contrast indicates that the primary 

issue lies not in linguistic complexity but in the lack of engaging and meaningful content. 

The data highlight that even when materials are linguistically appropriate, they may 

fail to support effective learning if they are not contextually relevant. Furthermore, the 

limited integration of local culture (only 50.8% reported “sometimes”) suggests that 

cultural content is not systematically embedded in instruction, which may contribute to 

students’ low engagement. 

 
Table.4  
The Previous Learned and Presented Material 
No Question/Statement Students’ view Percentage 

1 
The difficulty level of English reading texts 
contained in students’ English textbooks 

Easy to understand  
67,7% 

2 
The reading text topic in the English 
textbooks 

Uninteresting 
96,9 % 
 

3 
The frequency of my English teacher 
providing reading materials or texts 
related to Palembang local culture 

Sometimes 
50,8% 
 

4 
The students’ obstacles encountered in 
English Language Learning 

The classroom atmosphere is 
less conducive  

54,6% 

 

From table 4, the findings showed that 67.7% of students perceived the difficulty level 

of English reading texts in their textbooks as easy to understand, indicating that the 

linguistic complexity of the materials was generally appropriate for their current 

proficiency level. Nevertheless, 96.9% of students felt that the topics of the reading texts 

currently faced were uninteresting, which suggests that the primary issue was not a 

difficulty with the language but rather a lack of content that was both interesting and useful.  
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Regarding cultural integration discussion, 50.8% of students reported that their 

English teachers sometimes provided reading materials related to Palembang local culture.  

It was clear from this that the use of local cultural content in English instruction was 

something that occurred only occasionally and not all the time. 

Additionally, 54.6% of students identified a less conducive classroom atmosphere as 

a major obstacle in learning English, which might negatively affect their engagement and 

comprehension during lessons. 

 

Figure 4. Frequency of Text Types Encountered and Studied in English Learning 

Figure 4 has proven that descriptive texts were the most frequently faced and studied 

text type in students’ English classrooms, reported by 81.5% of students. This data has 

proven that English instruction heavily emphasizes descriptive texts as the primary 

learning material. Further information, narrative texts became the second text type 

commonly studied, with 71.5% of students revealing frequent exposure to the narrative text 

type, highlighting their important role in developing students’ reading comprehension 

skills. 

In relation to the previous discussion, procedure texts were encountered by only 

50.8% of students, showing a moderate level of inclusion in English learning activities. From 

the variety of text types, recount texts were less frequently studied by students, with only 

25.4% of students reporting exposure to this text type. Meanwhile, other types of texts were 

minimally encountered, accounting for just 3.9% of responses. 

Thus, these findings reveal that there was an imbalance in the exposure of text types 

taught in English classrooms.  As proven, the descriptive and narrative texts become more 

dominant to be used, while other text genres receive comparatively limited attention. Thus, 

81,5%

71,5%

50,8%

25,4%

3,9%

Frequency of Text Types Encountered and Studied in 
English Learning

Descriptive texts Narrative texts Procedure text Recount text texts Others
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more varied text types are potentially needed to support students' comprehensive literacy 

development. 

 

 

Figure. 5 Students’ active involvement in preserving local culture 

Figure 5 indicated that most students demonstrated a strong positive attitude toward 

local culture. The findings indicate that students demonstrate a strong positive attitude 

toward local culture, as reflected in the high percentage of students who reported increased 

understanding (86.2%) and the ability to apply local cultural values in their daily lives 

(86.2%). This suggests that students have developed cultural awareness at the cognitive 

and personal levels. 

However, a notable gap emerges in terms of active cultural engagement. Only 46.2% 

of students reported participating in cultural preservation activities, and 46.9% indicated 

promoting local culture beyond their immediate context. This disparity suggests that while 

students possess cultural knowledge and appreciation, this awareness has not fully 

translated into active cultural practices. This finding implies that current instructional 

approaches may emphasize cultural knowledge rather than experiential or participatory 

learning. In line with Murillo Oyarvide and Rodríguez (2021), cultural learning should move 

beyond knowledge acquisition toward meaningful engagement and real-life application. 

Therefore, there is a need for instructional strategies that not only develop cultural 

awareness but also encourage students’ active involvement in preserving and promoting 

local culture. 

 
The Teachers perceived needs  

The interview findings reveal that teachers recognize the importance of integrating 

local culture into EFL instruction; however, they face significant challenges due to limited 

resources and the lack of appropriate instructional media. Although students’ English 

86,20%

57,70%

46,2%

46,90%

3,80%

The students’ active involvement in preserving 
local culture

Increasing knowledge in
understanding local culture.

Applying local culture in daily life.
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regions or countries
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proficiency is generally at an intermediate level, teachers noted that students’ 

understanding of cultural content within English materials remains limited. 

Teachers reported that current instructional materials rely heavily on textbooks with 

general and culturally distant topics, which tend to reduce student engagement despite 

being linguistically appropriate. The teachers explained: 

 

“The English texts in the textbook are not too difficult for the students, but the topics are 
not close to their daily lives. Many students feel bored because the materials do not relate 
them.” (Teacher 1) 
 

“Most reading materials talk about foreign culture. Local culture, especially Palembang 
culture, is rarely discussed in English lessons.” (Teacher 2) 

 

From the teachers’ perceptions, it indicates  to the interpretation whre  there were 

the  mismatch between instructional content and students’ contextual needs. 

In terms of teaching approaches and media, both teachers reported difficulties in 

maintaining students’ engagement due to limited variation in methods and learning 

resources. The classroom atmosphere sometimes becomes less conducive, which affects 

students’ comprehension, especially in reading activities. The teachers also noted that local 

culture is only occasionally introduced, not systematically integrated into the learning 

process. 

Both teachers had the same arguments where the integration of Palembang local 

culture within English learning was important but had not been implemented consistently. 

Local culture–based materials were only occasionally used, mostly through simple 

explanations rather than structured learning resources. 

“I sometimes include Palembang culture in reading activities, but it is not 
consistent because the textbook does not provide enough local culture content.” 
(Teacher 2) 
 
“I sometimes bring local culture into the lesson, but it is not supported by specific 
media or materials.” (Teacher 1) 
 

As discuused, this suggests that cultural content in EFL instruction remains limited and 

inconsistent. 

In addition, the teachers believed that students showed higher interest when learning 

materials included familiar cultural elements such as traditional food, historical places, or 

local legends. In addition, the findings also indicated that students face difficulties in 

understanding detailed information and main ideas in reading texts. According to the 

teachers, this problem is closely linked to students’ low interest in the reading topics and 

the lack of contextualized materials. Both teachers believed that integrating local culture 



PANYONARA: Journal of English Education 
Vol. 8, No. 1, March 2026 

63 

into English learning materials would help students understand texts more easily. 

Furthermore, the teachers emphasized that students are already familiar with technology 

and respond positively to audiovisual media. However, the use of technology-based media 

is still limited due to the lack of suitable learning resources. One teacher stated: 

“Students are very interested when learning uses videos or audiovisual 
media. If there were reading materials that contain Palembang culture topics 
in the form of interactive media, it would really help them understand English 
texts better.” (Teacher 1) 

 

Interpreting the data, this suggests that integrating culturally relevant audiovisual 

media could enhance both student engagement and comprehension. 

Overall, the interview findings suggest that teachers strongly support the 

development media where it has local culture–based learning media particularly 

audiovisual media, such as a reading material that integrate Palembang culture.  Thus, it is 

expected to increase students’ motivation in learning English, improve reading 

comprehension, and enhance cultural awareness while learning English within students. 

“I hope there will be learning media that combines reading texts with 
Palembang culture.” (Teacher 1) 
 
“Local culture–based audiovisual media will really help students understand 
reading texts better.” (Teacher 2) 

 

In conclusion, the interview findings indicate that although students have adequate 

English proficiency, they still experience difficulties in facing the reading comprehension 

and show low engagement due to uninteresting and culturally distant materials. Both 

teachers strongly emphasize the need for local culture–based English learning media to 

bridge linguistic understanding and cultural relevance. The integration of Palembang local 

culture through interactive audiovisual media is viewed as a promising solution to enhance 

students’ motivation, comprehension, and cultural awareness, while also supporting 

teachers in delivering more meaningful and contextually relevant EFL instruction. 

 

Discussion  
Discussing the urgency of local culture content in in EFL teaching through the 

development audiovisual media. It indicates a clear alignment between students’ and 

teachers’ needs for integrating local culture content audiovisual media in EFL instruction, 

particularly to support reading comprehension and cultural awareness. Both groups 

emphasize the importance of using culturally relevant and engaging learning materials to 

support students’ comprehension and motivation. This suggests that effective EFL learning 
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is not solely determined by linguistic factors, but also by the relevance of instructional 

content to students lived experiences. 

The results indicate that students’ difficulties in reading comprehension, particularly 

in understanding detailed information and identifying main ideas, are not primarily caused 

by linguistic complexity. Instead, these challenges appear to be closely related to the lack of 

engaging and contextually relevant materials. Although the texts used in classrooms are 

generally considered easy, they are often perceived as uninteresting and culturally distant. 

This finding challenges the common assumption that comprehension problems in EFL 

contexts are mainly due to students’ limited language proficiency. 

In line with Sapoetra (2020), culturally distant materials may restrict the 

comprehension even when the language level is appropriate. When students are unable to 

connect the content with their own experiences, their ability to construct meaning becomes 

limited. Therefore, the issue of comprehension should be viewed not only from a linguistic 

perspective but also from a contextual and cultural perspective. 

Furthermore, the strong student preference for audiovisual media and interactive 

learning tools reflects the importance of multimodal learning environments in EFL 

classrooms. This supports Kress and van Leeuwen (2020), who argue that multimodal 

representation enhances meaning-making by combining visual, auditory, and textual 

elements. In this study, students’ interest in audiovisual media indicates their readiness for 

more technology-integrated learning, which can improve both engagement and 

comprehension. 

Importantly, the findings also reveal a gap between students’ cultural awareness and 

their active participation in cultural practices. While students demonstrate a high level of 

understanding and appreciation of local culture, their involvement in cultural preservation 

and promotion remains relatively moderate. This suggests that current instructional 

practices may focus more on knowledge acquisition rather than encouraging active cultural 

engagement. In line with Murillo Oyarvide and Rodríguez (2021), cultural learning should 

move beyond cognitive understanding toward meaningful participation and real-life 

application. 

Teachers’ perspectives further reinforce these findings, highlighting that the 

integration of local culture, particularly Palembang local culture, remains limited due to the 

lack of appropriate instructional resources. Although teachers recognize its importance, 

they face practical constraints in implementing culturally responsive teaching. This reflects 

a broader issue in EFL contexts, where curriculum expectations are not always supported 

by adequate materials and media. 
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Therefore, the development of local culture-based audiovisual media is not only 

relevant but also necessary. Such media can serve as a pedagogical bridge that connects 

language learning with cultural relevance, enhances students’ engagement, and supports 

deeper comprehension. By integrating familiar cultural contexts with multimodal learning, 

EFL instruction can become more meaningful, contextualized, and aligned with students’ 

needs. 

All in all, this study contributes to the field of EFL teaching by highlighting the 

importance of combining needs analysis, cultural integration, and audiovisual media in 

instructional design. It emphasizes that effective language learning requires not only 

appropriate linguistic input but also culturally relevant and engaging learning experiences. 

 
CONCLUSION 

This study reveals that the integration of local culture–based audiovisual media is 

perceived as necessary in EFL teaching at the junior high school level, particularly to 

support students’ reading comprehension and cultural awareness. The respond gathered in 

this study revealed the positive perception from students and teachers about English 

learning materials that contain the local culture issues. It enables students to connect their 

language learning experience with their own cultural background. In response to the local 

culture exposure presented in audiovisual media, students gain beneficial opportunities to 

develop awareness of their cultural identity while engaging with English texts in ELT. 

The findings also suggest that local culture content provided in audiovisual media has 

given the good potential to affect students’ linguistic learning and cultural understanding. 

By embedding cultural elements within reading text in ELT, students are not only exposed 

to English as the language input but also encouraged to recognize and reflect on their own 

local cultural values. Recently, culturally responsive audiovisual media remains limited in 

the implementation due to constraints in instructional resources and systematic 

integration. This study is limited to a single discussion and focuses on needs analysis rather 

than learning outcomes. Therefore, future research may explore the development, 

implementation, and evaluation of audiovisual media that contain the local culture content 

across broader educational settings to further examine the role in promoting students’ 

cultural awareness through EFL teaching. 
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