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Global English; whether the Western elements in English textbooks have any social
Western cultural elements implications, particularly regarding Global English in the EFL landscape.

Thus, this study examines the representation of Western cultural elements
in Indonesian English textbooks across two curricula and their implications
for Global English, using critical discourse analysis. The results concluded
that both textbooks represent Western-centric elements differently in the
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1. INTRODUCTION

English has undergone a significant transformation from a language historically
associated with colonial expansion into a global lingua franca used by speakers from
diverse linguistic and cultural backgrounds. Its globalization has challenged the traditional
assumption that legitimate English is primarily defined by native speakers and the linguistic
norms of historically dominant English-speaking countries (Canagarajah, 2007). Today,
English is widely used as a means of communication among speakers who do not share
the same first language, and non-native speakers constitute the majority of English users
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worldwide (Hickey, 2019). Nevertheless, the global spread of English does not necessarily
mean that its colonial, ideological, and cultural associations have disappeared. Particular
varieties of English, especially those associated with Inner Circle countries such as the
United Kingdom and the United States, continue to function as influential reference points
for linguistic correctness, prestige, and cultural representation. Consequently, the global
use of English involves a complex relationship between its increasingly diverse forms and
the continuing ideological meanings attached to particular varieties and speech
communities.

This tension is particularly relevant in education, where English functions not only as
a means of international communication but also as a carrier of cultural representations,
values, and assumptions. The dominance of English in fields such as education, business,
diplomacy, and digital communication has therefore expanded opportunities for
international interaction while simultaneously raising questions about whose linguistic
norms and cultural perspectives are privileged (Khairunnisa & Nurmalasari, 2023; Zahra et
al., 2021). In the Indonesian context, English occupies an important position as the principal
foreign language in formal education (Korompot et al., 2024). National education policies
have consequently positioned English learning as part of students’ preparation for
participation in an increasingly interconnected world (Kirkpatrick, 2021). However, the
presence of English in Indonesian educational contexts cannot be separated from the
cultural meanings embedded in the language and in the materials through which it is taught.
English textbooks, for example, may reproduce particular representations of Western
societies and ways of life, thereby making the relationship between global English, linguistic
diversity, and cultural representation an important issue for investigation.

Previous studies have demonstrated that sociopolitical factors, power relations, and
ideological agendas can shape educational discourse and the cultural representations
presented in language textbooks. For example, Weninger and Kiss (2015) identified the
promotion of capitalist values in EFL textbooks produced in Western contexts, while Ping
(2015) documented the incorporation of local Chinese cultural content in EFL textbooks in
response to government ideological policies. Similarly, Horii (2015) found limited
representation of multiculturalism and multilingualism in Japanese EFL textbooks, while Or
and Shohamy (2015) examined the marginalization of Palestinian representation in Israeli
Arabic-language textbooks. These studies demonstrate that language textbooks are not
culturally neutral resources but can reflect particular ideological orientations, cultural
priorities, and relations of power. In the Indonesian context, curriculum development has
also been closely associated with Pancasila values and national identity (Yunanto, 2025).
Previous research has documented the presence of local cultural elements and Pancasila-
related values in Indonesian English textbooks (Elshadelin & Yumarnamto, 2020; Fikri,
2024; Riadini & Cahyono, 2021). However, the coexistence of local and Western cultural
representations in Indonesian EFL materials requires further examination, particularly in
relation to how these cultural elements are selected, distributed, and represented across
different curricular contexts.

The representation of Western culture in EFL textbooks has been widely documented
across different educational settings. Chen and Hanson (2025), for instance, note the
continued presence of Western cultural elements in English language teaching materials.
Similar patterns have been reported in Pakistani English textbooks, where Western social
practices and ideological representations have been identified (Shah & Pathan, 2016), in
Saudi Arabian English textbooks, where Inner Circle English cultures have received
substantial representation (Alsaif, 2016), and in English textbooks used internationally,



where Hilliard (2015) identified an overrepresentation of Western cultural content. These
studies provide evidence that Western cultural elements remain an important component of
English language teaching materials. Nevertheless, the existence of Western cultural
content does not necessarily indicate that such representations are dominant, problematic,
or incompatible with local curricular ideologies. Rather, their significance depends on how
they are represented, what cultural perspectives they privilege, how they are positioned
alongside local cultures, and how they relate to the broader ideological orientation of the
curriculum.

In Indonesia, the development of English language teaching materials has occurred
within a broader process of curriculum reform. From the Rentjana Pelajaran 1947 (Learning
Plan 1947) to the current Merdeka Curriculum, curriculum development has undergone
substantial changes aimed at responding to students' needs, promoting critical thinking, and
encouraging inclusive educational practices (Alhamuddin, 2014; Anas et al., 2025;
Mukminin et al., 2019). Within this development, English language education has generally
followed a locally adapted approach in which English is taught alongside Indonesian cultural
and contextual elements (Kirkpatrick, 2021). These findings suggest that localization has
been an important feature of Indonesian ELT materials. However, existing research has
tended to examine local cultural representation or particular ideological dimensions in
isolation, paying less attention to how Western cultural elements are represented alongside
local cultural content across different curricular periods.

This issue becomes particularly relevant when examined through the perspective of
Global Englishes (GE). The globalization of English has challenged traditional assumptions
that English should be associated primarily with native-speaker norms and Inner Circle
communities. At the same time, existing research in Indonesia indicates that English
continues to be associated with linguistic prestige, social inequality, and perceptions of
linguistic superiority (Maulida et al., 2024; Mauliska & D’Angelo, 2024; Rahmani & Karimi,
2025). Studies have also reported positive perceptions of Inner Circle varieties, particularly
British and American English, alongside the comparatively weaker legitimacy attributed to
Outer and Expanding Circle varieties (Budairi, 2019; Fitria, 2023; Salviya & Islam, 2025).
These findings indicate that the Indonesian English-learning context is situated within a
tension between the diversification of English as a global language and the continuing
prestige associated with particular English varieties and their cultural contexts.

Despite these contributions, an important gap remains. Previous studies have
established that Western and local cultural elements can be found in EFL textbooks and
that Indonesian ELT has increasingly incorporated local cultural and ideological content.
However, it remains insufficiently understood how Western-centric cultural elements are
represented specifically across the two curricular contexts examined in this study, and how
their representation relates to the broader development of English as a global language. In
particular, previous research has not sufficiently compared the forms, themes, and cultural
positioning of Western elements across textbooks associated with the 2013 Curriculum
(Kurikulum 2013) and the Merdeka Curriculum. It is therefore not yet clear whether Western
cultural representations remain similar, become less prominent, or are recontextualized
alongside Indonesian and other cultural representations in the newer curricular context.

Furthermore, the existing literature has rarely directly connected the analysis of
textbook cultural representation to the Global Englishes perspective. A GE perspective
enables examination not only of the presence or absence of Western cultural content but
also of the relationship among cultural representation, English varieties, linguistic
ownership, and the continuing influence of Inner Circle norms. Such an approach shifts the



analysis from determining whether Western culture is simply "present” or "absent" to
examining how cultural meanings are constructed, whose perspectives are foregrounded,
and how different cultural and linguistic identities are positioned within English-language
education.

Accordingly, this study does not assume that the presence of Western cultural
elements necessarily conflicts with Indonesian curricular ideology. Instead, it investigates
how Western-centric elements are represented in English textbooks associated with the
2013 Curriculum and the Merdeka Curriculum, how these representations are positioned
relative to Indonesian and other cultural elements, and what these patterns may indicate
about the changing relationship among English, culture, and ideology in the Indonesian EFL
context. By interpreting these representations through a Global Englishes perspective, the
study seeks to contribute to a more nuanced understanding of whether and how the
localization of English-language education in Indonesia accommodates, reproduces, or
recontextualizes Western cultural and linguistic orientations.

While past studies on English educational discourses had highlighted the importance
of the English language and the ongoing efforts to further develop its pedagogical elements,
there were relatively few studies that examined how Western values in English educational
discourses were represented across curricula and their implications for the GE landscape
in Indonesia. Therefore, this current study adds to the ongoing academic discussions about
GE issues in the Indonesian EFL contexts by addressing the following research questions:
1. How are Western cultural elements represented in English textbooks used in Indonesia?
2. In what ways do these Western cultural elements reflect?

2. METHOD

The study employed a qualitative comparative design by analyzing two English
textbooks used in Indonesian junior secondary education: the Grade VIl English textbook
developed under the 2013 Curriculum (Kurikulum 2013/K13), hereafter K13 (Widiati et al.,
2018), and the Grade VIII English textbook developed under the Merdeka Curriculum,
hereafter KM (Hardini et al., 2022). The two textbooks were selected purposively based on
several criteria: both are English textbooks intended for Grade VIII students, both are
aligned with the respective national curriculum, and both contain reading texts, narratives,
dialogues, and lexical materials that provide sufficient data for examining cultural
representations. Their selection also enables comparison between two different curricular
contexts in Indonesian secondary education. However, because the study examines only
one textbook per curriculum, the comparison is limited to these two selected textbook cases.
It is not intended to generalize to all K13 or Merdeka Curriculum textbooks.

The two textbooks are comparable in terms of educational level, subject area, and
curricular function, as both are designed as English learning materials for Grade VIl
students in Indonesian formal education. Nevertheless, they differ in publication period,
authorship, pedagogical design, and publication context. These differences are important
because variations in cultural representation may result not only from curricular orientation
but also from textbook authorship, editorial decisions, pedagogical considerations, or the
broader context in which each textbook was produced. Therefore, the study does not
assume that differences between the two textbooks are exclusively caused by differences
between K13 and KM. Instead, the comparison is used to identify similarities and
differences in the representation of Western-centric elements within the two selected
textbook contexts, while acknowledging the case-specific nature of the findings.



The analysis employed Fairclough’s (2010) Critical Discourse Analysis, consisting of
textual analysis, discursive practice, and social practice. At the textual level, Western-
centric elements were identified from narratives, reading passages, dialogues, and lexical
choices, including references to Western people, places, cultural practices, lifestyles,
values, and social contexts. At the level of discursive practice, these elements were
examined in terms of how they were selected, framed, contextualized, and positioned in
relation to Indonesian and other cultural representations. Finally, at the level of social
practice, the findings were interpreted in relation to broader issues of Global Englishes,
particularly linguistic imperialism, language hegemony, ownership, and the continuing
influence of Inner Circle English (Zeng & Yang, 2024). The study does not presuppose that
the presence of Western cultural elements necessarily indicates cultural dominance or
conflict with Indonesian curricular values; rather, such interpretations are developed from
the patterns identified in the two selected textbooks.

3. RESULTS
3.1 Narrative

According to Fairclough’s (2010) three-dimensional system of critical discourse
analysis, textual practices are the elements visible at the surface level. This section
discusses the narratives presented in the two textbooks. The current study identified 11
Western-centric narratives in the form of reading and vocabulary exercises across the two
books, comprising five narratives in Textbook A and B. This section samples up to four
Western-centric narratives in both books and compares their functionality in terms of
discursive and social practices.

The findings suggested that both textbooks present Western-centric narratives and
frame them positively. However, they differ in strategy, as both curricula have distinct sets
of learning objectives targeted at students. The main idea of K13 is to follow the paradigm
of English as a practical skill for the students to master. Hence, the narrative examples in
Textbook A introduce people, places, and other general concepts drawn from simple, real-
world situations, allowing the data to reflect everyday discourses that are socially grounded
and contextually relevant. Hence, Western elements in Textbook A frequently mention or
showcase only the names of people and places.

D. READING COMPREHENSION British playwright Harold Pinter, a master of sparse dialog
and menacing silences who has been an outspoken critic of the
: Task 1: Read the text carefully U S -led war in Irag, was the surprise of the Nobel

@ Have you ever heard about Seattle? Do you know what and

literature prize on Thursday.
@ Where Seattle is? What do you expect to see and enjoy there?

The 75-year-old Londoner, of a Jewish

dressmaker, is one of Britain’s best-known dramatists for plays
The Birthday Party and The Caretaker, whose

Six Things to Do if You Visit Seattle

There are 6 must-have experiences that you should do if you visit

Seattle where city and nature come together. If you visit Seattle, mundane dialog with sinister undercurrents gave rise to the
arrive with this list in hand and you’ll be off to a foolproof start for adjective 'P\nteresque".
exploring the Emerald Gity's most unforgettable sights and sounds
If you visit Seattle, do the follawing An intimidating presence with bushy eyebrows and a rich
- - ——r— . .

things: —_— voice, he was by Swedish Academy head Horace
1. Feel the fresh air on your

face as you sail o Bainbrige Engdahl, who the prize, as “the towering figure” in

Island on a Washington State s
Ferry. From the ferry you can
enjoy the view of the Seattle Pinter Reuters Television he was

skyline. If you want to enjo: - overwhelmed by the - “l havent had time to think
Chapter 2 @ about it | am very, very moved. It was something
Iddnot____ atall at any time.”

(Taken from: The Jakarfa Posi, Ocfober 14, 2005)

English drama in the second half of the 20th century.

Fig. 1. American Tourism in Textbook A Fig. 2. British Figure Narrative in Textbook A



For instance, Textbook A presents a part of a US-origin tourism website, particularly
introducing Seattle as a tourist destination. This narrative promotes the U.S. as a must-visit
holiday destination, thereby elevating its status within Indonesian educational discourse in
English-language subjects. Another example can be seen in Figures 1 and 2, in which the
textbook introduces Harold Pinter, a prominent British figure, again with the same undertone
of treating Western figures as role models for the Indonesian people. These practices are
consistent with the idea of associating the English language with Western or inner-circle
English cultures.

Although Textbook A is largely characterized by Western-centric narratives, it
nonetheless includes several readings derived from localized Indonesian contexts, but their
representability is still offset by Western-centric narratives. Figure 3 presents the
construction of a new 21 km-long toll road in the Jakarta metropolitan area, which is itself
quite an impressive feat of the Indonesian development program. However, the localized
reading material is juxtaposed with another material based on a historical building in
England, as shown in Figure 4. The Western-centric narrative is presented before the
localized narrative to introduce Western infrastructure and culture to students. Moreover,
Textbook A includes an illustration of the Western narrative but does not provide any
pictures of the local development project. This seemingly minor multimodal detail
inadvertently casts a spotlight on the Western-centric narrative and marginalizes local
development narratives.

Text 2 i
Since 1981, the Humber Bridge in England has been the
The construction of the Jakarta metropolitan area’s new world's longest-span (1,410 meters) bridge. Like most other long-
21-kilometer-long Antasari-Depok-Bogor toll road kicked off on span bridges, it is a suspension bridge. In a suspension bridge,
Thursday as the government boosted efforts to support the capital the bridge deck hangs, or is suspended, from thick steel cables.

They are made of tens of thousands of kilometers of thin steel wires
bound together.

city’s expansion.

The toll road connection will give the public an alternative
access to ease congestion on JI. Sawangan and JI. Margonda in
Depok, which is the only major route to Jakarta from Depok. “The
Antasari-Depok toll road is an important project as itis part of the ring
and radial road system in Jakarta,” Public Works Ministry Director
General of Highways Djoko Murjanto said during the launch.

(Source: The Jakarta Post, May 9, 2014)
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Fig. 3. Local narrative in Textbook A Fig. 4. Western narrative in Textbook A

KM emerged from recent technological advancements, particularly in information
sharing. Hence, the learning materials are closely related to technology and its everyday
use. While Textbook A touched on generic concepts and ideas, Western-centric narratives
in Textbook B tend to be more specific and rooted in specific socio-cultural contexts. As
illustrated in Figure 5, the narrative discusses the digital civility index, a measure derived
from surveys that assesses people's tendencies when facing online risks. The narrative
highlights several countries, mostly European, as parts of the world that have the best digital
civility index, such as Germany, France, and the Netherlands. The emphasis on these
Western countries serves purposes similar to those of the previous examples in Textbook
A, albeit the narrative is more conceptual than a simple description. While Singapore was
mentioned as the first in Asia to have an impressive digital civility index, a larger context is
missing in the Asian sphere: Indonesia. Indonesia's absence is due to the 2022 DCI round
not involving Indonesia. However, the previous round of DCI included Indonesia as one of
the surveyed countries, and it was concluded that Indonesia ranked among the lowest in



the digital civility index (Makassar & Habibah, 2024). While the rationale for excluding
Indonesia from the narrative remained unknown, it is a missed opportunity for the textbook
to capitalize on the momentum to reflect on digital civility in Western countries and to
mention the efforts we can collectively make as Indonesians to improve our own digital
civility. The narrative further reinforces the initial argument that Textbook B tends to highlight
and privilege Western achievements, implicitly suggesting a discursive orientation that
positions the West as a standard of progress. This absence of Indonesia not only amplifies
the visibility of Western success but also signals a potential symbolic submission to Western
authority, where Western models of development, knowledge, and innovation are framed
as more legitimate or desirable points of reference.

@ Did You KnAow? B

In the spirit of Safer Internet Day theme —

“Together for a Better Internet” Microsoft is

releasing the latest results from their sixth annual

2 digital civility study, Civility, Safety & Interaction Online,

as well as a newly updated “Digital Civility Index” (DCI) score.

E The global survey, conducted in 22 countries - including ten

g European countries - polled teens aged 13-17 and adults aged 18-

74 about their exposure to 21 online risks across four categories

E (reputational, behavioural, sexual, and personal), their

; experiences of life online (including during the pandemic) and
)

£100 than the joy they feel on gaining £100. In other words,
the pain of the loss stings more, even though the two sums
are exactly the same.

This kind of psychological insight has powered
enormous change in the field of economics. Whereas before.
in classical economics, academics based their theories on
the assumption that people behave rationally (so that the
loss and gain of an equal sum would be treated the same by
an individual), this was shown to be false by psychological
studies. This led to the discipline of behavioral economics
and branches such as consumer psychology.
how interactions in those areas have impacted their perception

of online civility.

2022’s global DCI score stands at 65 percent - the best it has been
since the survey began in 2016. This overall score also marks

One of the great researchers in this relatively new
disciplineis Drazen Prelec. The MIT professor once conducted
a study that involved a silent auction. The auction was held
for smudents at the prestigious Sloan business school, for
tickets to sold-out NBA basketball games. The researchers
told half the bhidders they could pay only with cash, while
the other half were told they could pay only with a credit
card.

a two percent improvement since 2020. Of the 22 countries
surveyed, the Netherlands leads the way, with Germany, France,
the UK, and Italy also appearing in the top ten. Singapore took the
fourth place globally
and the first in Asia
for its level of online
civility. Nearly 9 out
of 10 respondents,
il across all genders
and age groups,
stated there’s a need
to  better educate
%~ people on how to
& make the digital
4 world safer.

The results astonished the researchers. On average, it
was found that the credit card buyers were hidding more
than twice as much as the cash buyers. What this means.
according to Prelec, is that the psychological cost of spending
a dollar on a credit card is only 50 cents.

Spending on a credit card clearly has effects on how
people spend, which numerous studies have borne out.
However, it's also been shown that credit card bills, when
they arrive, cause enormous pain for the receiver. So much
s0, in fact, that behavioral economists believe this explains
the continuing popularity of debit cards.

Picture 3.2 Picture 3.3 Adapted from:
DClin Netherland DClin Singapore hutps:/blogsmicrosoft.com/
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Fig. 5. Textbook B’s digital civility narrative Fig. 6. Narrative on economics in Textbook

Further incorporation of Western-centric narratives in Textbook B appears in Figure
5, where the material features an economics study led by an MIT professor, utilizes the
Euro as the reference currency, centers on a participant from a U.S. business school, and
incorporates cultural references associated with the NBA. Such contextual framing may
create distance for Indonesian learners, who are generally more familiar with the Rupiah
and whose sporting preferences tend to favor football over basketball. Although the
inclusion of these examples can broaden students' exposure to global issues and
advancements, it also implicitly elevates Western institutions and cultural references as
normative points of comparison. Consequently, Western research environments and
technological achievements are portrayed as indicators of advancement and credibility. This
representation not only globalizes the learning material but also subtly reinforces
hierarchical assumptions that position Western knowledge systems and innovations as
dominant or exemplary models within educational discourse.

In addition, Western-oriented environmental-themed narratives, particularly those
related to veganism, a lifestyle associated with environmental awareness and refraining
from consuming animal products (Christopher et al., 2018), are prominently and consistently
embedded throughout Textbook B.



Activity 2
Read the text carefully

You know the
saying “you are
what you eat”
But the way we
currently eat is in
fact ruining our
health, the health
of others and
that of the planet.

Picture 4.10 Meat eaters Unhealmier fOOd

is now deadlier

Do we need to stop eating meat? than alcohol, drug,

By nature, humans are meat eaters, and our bodies are and tobacco use

designed for eating meat. We have incisors for tearing )
meat, and molars for grinding it. Meat is an essential source combined. 2.1

3 R e Picture 4.14 Healthy food
of nutrients and calories for a large part of the human billion people are

Fig. 7. Meat consumption essay on Textbook B Fig. 8. Vegetarian diet multimedia narrative on Textbook B

For example, Figure 7 presents an argumentative essay advocating for a more
sustainable diet through reduced meat consumption to protect the environment. A similar
idea appears in Figure 8, where a video essay portrays meat consumption as
environmentally harmful and promotes a "sustainable" dietary model centered largely on
vegetables and limited meat intake. These themes mirror emerging trends in Western
cultural contexts and are closely linked to patterns in American consumer culture (Jallinoja
et al., 2019). These concepts are relatively opaque for Indonesian students to internalize
due to the considerable gap between Western and Indonesian cultures.

3.2 Glossary and Vocabulary Exercises

The selection and presentation of vocabulary in glossaries and vocabulary exercises
help shape students' perceptions of the English language, culture, and knowledge (De
Azevedo & Tomitch, 2019; Xiong & Qian, 2012). The current study defines a vocabulary
item as Western-centric if it contains traces of Western epistemologies, cultures, and
ideologies. Thus, the current section identifies 11 Western-centric vocabulary items across
two books: three in Textbook A and eight in Textbook B. Moreover, the current study
samples two items from each textbook.

captivity (n ~when a person or animal is kept somewhere
Pty " ape » C. PRONUNCIATION PRACTICE
and is not allowed io leave
chap {v) : to cut something into pieces with an axe, .
knite, or other sharp instrument T-hsk 1: Listen and repeat after ynur.tea:her, ;
coere (v) - to persuade someone forcefully to do . LsiE'nIinRyuur m:;e':s :':mmumlng the following words
something when they are unwilling to do @ “° e [Rzpr==n e (=i,
colleagues (n) : group of people who work together M
consideration (n) - when you give attention fo a particular sculpture -/ ‘skalptfar /
subject or fact when judging something container -/ kan‘temar.‘
concern (v) - something that is important o you, or when :I:Eyak down 1-1‘{ .g;?lkfdau" !
something is important braid 2/ brerd [
conceive (v) - fo imagine something unravel - 3§"“{?"a'iﬂ
Incorporal fm .pare
container (n) - a hollow object, such a box or a bottle which rep“cfte -l ‘replzbgert,’
can be used for holding something, especially loop flwp/
fo carry or store it secure /st kgur /
. - " . - . . trash sftreef f
counterclockwise (adj) : the opposite direction to the way in which the masterpiece -/ ‘masterpiss |
hands of a clock move around treasure -/ ‘treger /
course (n) - Direction —
j : i Chapter 7 (95)
cozy (adj) : Comfortable and pleasant, especially of 2
3 building because small and warm
crucify (v) * to kill someone by crucifying them fo a cross
debris (n) - broken or torn pieces of something larger

Fig. 9. Glossary in Textbook A Fig. 10. Pronunciation practices in Textbook A



In line with the previous findings, the two textbooks portray Western culture through
differing lexical choices. The glossaries in Textbook A tend to be more general, instructional
in nature, and organized around specific themes. Hence, there is not much Western-centric
vocabulary in Textbook A. However, there are multiple instances of pronunciation practices
that adhere to certain English standards.

The lexical choices in Textbook A primarily emphasize practical, easily
comprehensible vocabulary. This is evident in Figure 9, which includes words such as
breed, cage, and chop, commonly encountered in everyday communication. Additional
terms such as colleagues, consideration, and concern appear in more professional
contexts, particularly in workplace email communication. Although these lexical items are
relatively simple and do not explicitly reflect Western cultural influence, the pronunciation
practices included in the glossaries suggest otherwise. Each glossary consistently provides
pronunciation guidance, accompanied by IPA transcriptions, to support teachers in
instructing students. As a result, students may perceive these forms as representing the
"correct” or singular standard of pronunciation. This framing potentially encourages
alignment with Inner Circle English norms, particularly American English, while
marginalizing alternative, non-Western English varieties and pronunciation patterns that are
more convenient to Indonesian speakers.

-'"'"' e ) Governing force (np):
beauty contest
; All TV channels broadcast the beauty pageant show live. to exercise authority ovVer; rule_. adn}inister, direct, control,
manage; to influence the action or conduct of; guide; sway.

Green energy (n):

mind blowing. The audience gives her a standing

any energy type that is generated from natural resources, such
as; sunlight, wind or water

warned Greenhouse gasses (np):

Muthia was alarmed since Arifin was trying to stalk the star

any of various gaseous compounds (such as carbon dioxide
. ; or methane) that absorb infrared radiation, trap heat in the

ts about certain person/thing -

e o spill the tea atmosphere, and contribute to the greenhouse effect

spil the tea

tell someone

Okay girls, it

Fig. 11. Generic glossary in Textbook B Fig. 12. Environmental-themed glossary in Textbook B

Although pronunciation guides have been removed, the lexical choices in Textbook B
exhibit a higher degree of nuance and contextual sophistication. In contrast to Textbook A,
which prioritizes everyday vocabulary, the glossaries in Textbook B adopt a more
exploratory approach, introducing technical, abstract, and culturally embedded concepts at
varying levels of difficulty. For example, phrases such as mind-blowing, and spill the tea
originate from Western cultural contexts but remain relatively accessible due to their
widespread circulation in internet culture. However, several lexical items pose greater
challenges because of cultural distance, specifically the prevalence of Global North
discourses (Dubey et al., 2024) embedded throughout the material. Terms such as green
energy and governing force, while globally recognized, may appear unfamiliar and
conceptually demanding for Indonesian high school students, who rarely encounter these
ideas outside formal educational settings.

5. DISCUSSION

The findings reveal two distinct ways of presenting Western-centric elements across
the two textbooks. Textbook A demonstrates a more explicit and straightforward approach,
employing broader and more general themes. In contrast, Textbook B presents these



elements in a subtler, more specialized manner, with a stronger cultural bias. The narratives
and lexical selections in Textbook A are comparatively easier to comprehend due to their
practical orientation and emphasis on knowledge transmission. Conversely, Textbook B
contains more challenging learning materials intended to stimulate students' critical
thinking. From a discursive practice viewpoint, each textbook positions itself differently
depending on its respective curriculum goals. Consistent with its teacher-centered
orientation, Textbook A adopts a "tourist" perspective, positioning itself as the primary
authority on Western values and cultures through consistently positive representation and
framing. In contrast, Textbook B reflects a more "scholarly" stance aligned with student-
centered principles, presenting argumentative materials designed to foster critical
engagement rather than simple comprehension. Consequently, the more nuanced and
sophisticated treatment of Western elements in Textbook B presupposes students' prior
knowledge and invokes their critical-thinking capabilities.

From a social practice perspective, this study suggested that the representation of
Western-centric discourses in both English textbooks cultivates linguistic imperialistic
tendencies, particularly towards Western ideologies and norms. The linguistic imperialistic
tendencies in this study specifically refer to the maintenance of the idea of a single,
monolithic, and "correct" standard of English (Peterson, 2019), which challenges the idea
of GE that focuses on mutual intelligibility and the aim to make English a global
communication medium, while also embracing its own cultural uniqueness (Canagarajah,
2007). From the English pedagogy standpoint, linguistic ownership tendencies can be seen
in the way that English teachers in Indonesia frame the students' L1 as an interference
towards their pronunciation of English (Reskiawan et al., 2026; Wael et al., 2025), rather
than treating it as a cultural significance (Salviya & Islam, 2025). In the sociolinguistic
landscape, the internalizations of inner-circle norms (Dirham, 2022) and unequal attitudes
towards non-standard variations of English (Harsanti & Manara, 2021), such as Medhok
English in Javanese contexts (Fitria, 2023), are observed.

Although national curricula in Indonesia have increasingly emphasized nationalism,
cultural identity, and intercultural communication (Kemendikbudristek, 2024), English
textbooks used within Indonesian educational discourse continue to foreground Western
cultures, values, and epistemologies. From the perspective of Global Englishes, the
presence of Western-centric elements in these textbooks carries significant pedagogical
implications. Such representations may undermine the promotion of national identity and
Indonesian cultural values within educational discourse while simultaneously reinforcing
forms of Linguistic Imperialism that privilege norms associated with English-speaking
societies. Consequently, these tendencies may produce -cultural and ideological
asymmetries that can negatively influence students’ learning experiences.

6. CONCLUSION

The current study contributes to the scholarship of analyzing English educational
discourses across different curricula using critical discourse analysis. This study shows that
Western-centric discourse in Indonesian English textbooks operates not merely through the
presence of Western cultural content, but through how that content is framed and positioned
as the default reference point for legitimate knowledge. These findings relate directly to the
theoretical framework. Textbook A's authoritative framing runs against Global Englishes
(GE) principles of mutual intelligibility and the cultural uniqueness of English as a global
medium. Textbook B's critical orientation could support GE, but this potential is limited when



critical engagement is directed almost exclusively at Western-centered content. The claim
of linguistic imperialistic tendencies rests not on Western references alone, but on their
combination with the exclusion of local and non-inner-circle perspectives and the broader
maintenance of a single "correct" standard of English, which is reinforced in pedagogy and
in attitudes towards non-standard varieties. This is an interpretive claim about discursive
tendencies, not evidence of intent or learner outcomes.

This study has several limitations that should be acknowledged. First, the analysis
was restricted to two Grade XlIlI English textbooks representing different Indonesian
curricula, which limits the breadth of the comparison and the generalizability of the findings
across English language teaching materials in Indonesia. Second, the study focused
exclusively on textbook content and discourse, particularly the representation of Western
cultural values and the positioning of Western perspectives, without examining how these
representations are interpreted, negotiated, or reproduced by teachers and students in
classroom interactions. Third, the analysis did not systematically compare textbooks
produced by Western publishers with those developed by Indonesian publishers, leaving
the influence of textbook authorship and production contexts on the reproduction of
Western-centric values insufficiently explored. Future research should therefore examine a
broader corpus of English textbooks across curricula, educational levels, and publishing
backgrounds, while integrating classroom observations, teacher and student interviews,
and comparative discourse analysis to investigate how Western-centric representations
shape the sociolinguistic and pedagogical landscape of English language education in
Indonesia.

Acknowledgment
Not Applicable.

Availability of Data and Materials

The source materials analyzed in the current study are accessible through the official Sistem Informasi
Perbukuan Indonesia (SIBI) catalog. The materials comprise Bahasa Inggris Kelas Xll and Buku Audio Bahasa
Inggris: Life Today untuk SMA/MA Kelas XlI, which can be accessed through the following links:
https://buku.kemendikdasmen.go.id/katalog/Bahasa-Inggris-Kelas-XI| and
https://buku.kemendikdasmen.go.id/katalog/buku-audio-bahasa-inggris%3A-life-today-untuk-sma-ma-kelas-xii,
respectively.

Competing Interests
The authors declare that they have no competing interests.

Funding
The author(s) received no financial support for the research, authorship, and/or publication of this article.

Authors’ Contribution

Dimas Raditya Bagaskara developed the main conceptual ideas, collected the data, and wrote the first
manuscript. Muhammad Farihul Qulub and Chatarina Tri Rachmawati worked on the supporting analysis.
Saddam Reza Hamidi proofread the manuscript. All authors contributed to further polishing and refinement of
the manuscript.

Authors’ Information

Dimas Raditya Bagaskara is an FLSP (Foreign Language in Specific Purposes) instructor at Universitas
Muhammadiyah Malang Language Center. He earned his MAppLing in Applied Linguistics from Monash
University. His primary research interests are pragmatics, corpus linguistics, discourse analysis, and World
Englishes.

Email: drbagaskara@gmail.com ORCID © https://orcid.org/0009-0007-4309-4376

Muhammad Farihul Qulub is a part-time lecturer and field researcher associated with Badan Riset dan Inovasi
Nasional (BRIN). He earned his M.Li in Linguistics from Universitas Brawijaya. His primary research interests
are toponymy, anthroponymy, linguistic landscape, and language documentation. Farihul is currently
undertaking field research on endangered languages in Kaimana, West Papua.

Email: muhammadfarihulqulub@gmail.com ORCID © https://orcid.org/0009-0005-9784-9100


https://buku.kemendikdasmen.go.id/katalog/Bahasa-Inggris-Kelas-XII
https://buku.kemendikdasmen.go.id/katalog/buku-audio-bahasa-inggris%3A-life-today-untuk-sma-ma-kelas-xii
mailto:drbagaskara@gmail.com
https://orcid.org/0009-0007-4309-4376
mailto:muhammadfarihulqulub@gmail.com
https://orcid.org/0009-0005-9784-9100

Chatarina Tri Rachmawati is an English teacher. She earned her M.Pd in English Language Education from
Universitas Negeri Malang. Her primary research interests are curriculum design, English language pedagogy,
and the design of English learning media for young learners.

Email: rinafelicitas10@gmail.com

Saddam Reza Hamidi is a doctoral student in Linguistics at Universitas Gajah Mada. He earned his M.Hum in
Arabic Language and Literature from Universitas Islam Negeri Maulana Malik Ibrahim. His primary interests are
sociolinguistics and philology. Saddam is currently studying ancient Javanese religious manuscripts written in
the Pegon script.

Email: saddamreza28@gmail.com ORCID @ https://orcid.org/0009-0001-1176-3412

REFERENCES

Alhamuddin. (2014). Sejarah Kurikulum di Indonesia [The history of Indonesian curriculum].
Nur el-Islam, 1(2): 48-58. https://www.neliti.com/publications/226468/

Alsaif, O. (2016). A Variety of Cultures Represented in English Language Textbooks: A
Critical Study at Saudi University. Sociology Study, 6(4), 226-244.
https://doi.org/10.17265/2159-5526/2016.04.003

Anas, M. H., Bakti, S., Nasril, Y., & Adawiyah, R. (2025). Analisis Perkembangan Kurikulum
Pendidikan Nasional di Indonesia dari Kurikulum 1947 Hingga Kurikulum Merdeka:
Studi Literatur [Analysis of the National Education Curriculum Development from the
1947 Curriculum to Merdeka Curriculum: A Literature Review]. Didaktika: Jurnal
Kependidikan, 14(1), 1259 - 1271. https://doi.org/10.58230/27454312.1978

Budairi, A. (2019). Traces of Linguistic Imperialism Enacted Through Discursive Strategies
in ELT Textbooks in Indonesia. English Language Teaching Educational Journal,
1(2), 49. https://doi.org/10.12928/eltej.v1i2.581

Cahyani, N. K. C. (2021). Effectiveness of Project-Based Learning Models in Improving
Students’ Creativity (A Literature Review). The Art of Teaching English as a Foreign
Language, 2(1), 73-77. https://doi.org/10.36663/tatefl.v2i1.107

Canagarajah, A. S. (2007). The Ecology of Global English. International Multilingual
Research Journal, 1(2), 89-100. https://doi.org/10.1080/15257770701495299

Canagarajah, S. (2007). Lingua Franca English, Multilingual Communities, and Language
Acquisition. The Modern Language Journal, 91(s1), 923-939.
https://doi.org/10.1111/j.1540-4781.2007.00678.x

Chen, D., & Hanson, A. J. (2025). Framed to Fit? A Critical Exploration of Western
Academic Culture in English as Additional Language Learners’ Textbooks. Language,
Culture and Curriculum, 39(2), 1-19.
https://doi.org/10.1080/07908318.2025.2565210

Christopher, A., Bartkowski, J. P., & Haverda, T. (2018). Portraits of Veganism: A
Comparative Discourse Analysis of a Second-Order Subculture. Societies, 8(3),
Article 55. https://doi.org/10.3390/s0c8030055

De Azevedo, B., & Tomitch, L. M. B. (2019). Analyzing Vocabulary Activities in EFL
Textbooks. The Especialist, 40(2), 1-20. https://doi.org/10.23925/2318-
7115.2019v40i2a7

Dirham, U. R. (2022). English as a Lingua Franca: Perceptions of Indonesian Non-Native
English-Speaking Teachers (NNESTSs) on English Pronunciation and Accent Identity.
Scope: Journal of English Language Teaching, 7(1), 105.
https://doi.org/10.30998/scope.v7il.12992

Dubey, S., Meijers, M. H. C., Smit, E. S., & Smit, E. G. (2024). Beyond Climate Change?
Environmental Discourse on the Planetary Boundaries in Twitter Networks. Climatic
Change, 177(5), Article 73. https://doi.org/10.1007/s10584-024-03729-y


mailto:rinafelicitas10@gmail.com
mailto:saddamreza28@gmail.com
https://orcid.org/0009-0001-1176-3412
https://www.neliti.com/publications/226468/
https://doi.org/10.17265/2159-5526/2016.04.003
https://doi.org/10.58230/27454312.1978
https://doi.org/10.12928/eltej.v1i2.581
https://doi.org/10.36663/tatefl.v2i1.107
https://doi.org/10.1080/15257770701495299
https://doi.org/10.1111/j.1540-4781.2007.00678.x
https://doi.org/10.1080/07908318.2025.2565210
https://doi.org/10.3390/soc8030055
https://doi.org/10.23925/2318-7115.2019v40i2a7
https://doi.org/10.23925/2318-7115.2019v40i2a7
https://doi.org/10.30998/scope.v7i1.12992
https://doi.org/10.1007/s10584-024-03729-y

Elshadelin, G., & Yumarnamto, M. (2020). Cultural Contents in Two English Textbooks in
Indonesia: Representations and Sources of Culture. Beyond Words, 8(2), 60-77.
https://doi.org/10.33508/bw.v8i2.2511

Fairclough, N. (2010). Analysing Discourse: Textual Analysis for Social Research (1st ed.).
Routledge.

Fikri, A. (2024). Pictorial Representation of Ideology Found in "English for Change" EFL
Textbook. International Journal of English Education and Linguistics (IJOEEL), 6(2),
221-229. https://doi.org/10.33650/ijoeel.v6i2.9432

Fitria, T. N. (2023a). The Issue of Native and Non-Native English-Speaking Teachers:
Which Is the Ideal English Teacher? Language Teaching, 5(1), 48-58.
https://doi.org/10.37253/iallteach.v5i1.7800

Fitria, T. N. (2023b). Javenglish (When Javanese Speak English with a Javanese Accent):
An Analysis of Social Media Posts. Widyaparwa, 51(2), 453-468.
https://doi.org/10.26499/wdprw.v51i2.1189

Ginanto, D., Kesuma, A. T., Anggraena, Y., & Setiyowati, D. (2024). Panduan Pembelajaran
Dan Asesmen Pendidikan Anak Usia Dini, Pendidikan Dasar, dan Pendidikan
Menengah Edisi Revisi Tahun 2024 [Learning and Assessment Guide for Early
Childhood, Primary, and Secondary Education 2024 Revision Edition] (2nd ed.).
National Agency of Education Standards, Curriculum, and Assessment.

Hardini, S. R., Merdianto, A., Marjenny, Nurhayati, R., Syathroh, I. L., & Dadan. (2022).
Bahasa Inggris: Life Today Untuk SMA/MA Kelas XlII [English: Life Today for 12th
Grade Senior/Islamic Senior High School] (1st ed.). Ministry of Education, Culture,
Research, and Technology.

Harsanti, H. R., & Manara, C. (2021). “l Have to Teach the ‘English’ English”: Native-
Speakerism ldeology Among the English Teachers. Indonesian Journal of Applied
Linguistics, 11(2), 330—340. https://doi.org/10.17509/ijal.v11i2.26379

Hickey, R. (2019). The Colonial and Postcolonial Expansion of English. In D. Schreier, M.
Hundt, & E. W. Schneider (Eds.), The Cambridge Handbook of World Englishes (1st
ed., pp. 25-50). Cambridge University Press.
https://doi.org/10.1017/9781108349406.002

Hilliard, A. D. (2015). A Critical Examination of Representation and Culture in Four English
Language Textbooks. Language Education in Asia, 5(2), 238-252.
https://doi.org/10.5746/LEiA/14/V5/12/AO6/Hilliard

Horii, S. Y. (2015). Creating a Multilingual/Multicultural Space in Japanese EFL: A Critical
Analysis of Discursive Practices Within a New Language Education Policy. In X. L.
Curdt-Christiansen & C. Weninger (Eds.), Language, ideology and education: The
politics of textbooks in language education (1st ed.). Routledge.
https://doi.org/10.4324/9781315814223-12

Jallinoja, P., Vinnari, M., & Niva, M. (2019). Veganism and Plant-Based Eating: Analysis of
Interplay Between Discursive Strategies and Lifestyle Political Consumerism. In P.
Jallinoja, M. Vinnari, & M. Niva, The Oxford Handbook of Political Consumerism (pp.
156-180). Oxford University Press.
https://doi.org/10.1093/0xfordhb/9780190629038.013.52

Kemendikbudristek. (2024). Kajian Akademik Kurikulum Merdeka [Academic Study of
Merdeka Curriculum] (1st ed.). Pusat Kurikulum dan Pembelajaran.

Khairunnisa, S. R., & Nurmalasari, N. (2023). Persepsi Siswa Tentang Bagaimana M-
Learning Meningkatkan Pemahaman Membaca. Jurnal Dieksis Id, 3(1), 1-13.
https://doi.org/10.54065/dieksis.3.1.2023.234


https://doi.org/10.33508/bw.v8i2.2511
https://doi.org/10.33650/ijoeel.v6i2.9432
https://doi.org/10.37253/iallteach.v5i1.7800
https://doi.org/10.26499/wdprw.v51i2.1189
https://doi.org/10.17509/ijal.v11i2.26379
https://doi.org/10.1017/9781108349406.002
https://doi.org/10.5746/LEiA/14/V5/I2/A06/Hilliard
https://doi.org/10.4324/9781315814223-12
https://doi.org/10.1093/oxfordhb/9780190629038.013.52
https://doi.org/10.54065/dieksis.3.1.2023.234

Khalif Rizgon, M., Andreani, S., & Astuti, U. P. (2021). The Problems Faced by Senior High
School Students in Reading Narrative Text. JoLLA: Journal of Language, Literature,
and Arts, 1(11), 1508-1522. https://doi.org/10.17977/um064v1i112021p1508-1522

Kirkpatrick, A. (Ed.). (2021). The Routledge Handbook of World Englishes (2nd ed.).
Routledge.

Korompot, C. A., Fauzan, M. M., & Nur, S. (2024). Developing an English Language School
Management Course: Curriculum Innovation and Entrepreneurial Opportunities at
Universitas Negeri Makassar. VELES (Voices of English Language Education
Society), 7(3), 788-800. https://doi.org/10.29408/veles.v7i3.24919

Kurniawan, I. G. W. A. (2024). Fostering Independent Learners: Kurikulum Merdeka,
Merdeka Belajar, the Student-Centred Learning Approach and Pedagogical Reform.
Journal of Language, Literature, Social and Cultural Studies, 1(3), 210-217.
https://doi.org/10.58881/jllscs.v1i3.100

Lee, H. Y., Hamid, M. O., & Hardy, |. (2022). Characterising Language Policy and Planning
in International Organisations: ASEAN Insights. Current Issues in Language Planning,
23(2), 195-213. https://doi.org/10.1080/14664208.2021.1965742

Makassar, N., & Habibah, S. M. (2024). Building Digital Civility of Indonesian Net Citizens
from a Digital Citizenship Perspective. Digital Theory, Culture & Society, 2(2), 79-86.
https://doi.org/10.61126/dtcs.v2i2.30

Maulida, Z. P., Aprilianti, S. R., & Sari, N. N. K. (2024). Pentingnya Bahasa Inggris dalam
Kehidupan Sehari-Hari [The Importance of English in Everyday Lives]. Karimah
Tauhid, 3(3), 3192-3199. https://doi.org/10.30997/karimahtauhid.v3i3.12600

Mauliska, N., & D’Angelo, J. F. (2024). The Importance of Learning English at School.
Interling: International Journal of English Language Teaching, Literature and
Linguistics, 2(2), 53-57. https://doi.org/10.55210/interling.v2i2.1793

Mukminin, A., Habibi, A., Prasojo, L. D., Idi, A., & Hamidah, A. (2019). Curriculum Reform
in Indonesia: Moving from an Exclusive to Inclusive Curriculum. Center for
Educational Policy Studies Journal, 9(2), 53-72. https://doi.org/10.26529/cepsj.543

Or, I. G., & Shohamy, E. (2015). Contrasting Arabic and Hebrew Textbooks in Israel. In X.
L. Curdt-Christiansen & C. Weninger (Eds.), Language, Ideology and Education: The
Politics of Textbooks in Language Education (1st ed.). Routledge.
https://doi.org/10.4324/9781315814223-9

Peterson, E. (2019). Making Sense of “Bad English”: An Introduction to Language Attitudes
and ldeologies (1st ed.). Routledge. https://doi.org/10.4324/9780429328343

Phillipson, R. (2018). Linguistic Imperialism. In C. A. Chapelle (Ed.), The Encyclopedia of
Applied Linguistics (1st ed., pp. 1-7). Wiley.
https://doi.org/10.1002/9781405198431.wbeal0718.pub2

Ping, Q. (2015). Ideologies in Primary English Textbooks in China. In X. L. Curdt-
Christiansen & C. Weninger (Eds.), Language, Ideology and Education: The Politics
of Textbooks in Language Education (1st ed.). Routledge.
https://doi.org/10.4324/9781315814223-13

Rahmani, H., & Karimi, M. 1. (2025). The Impact of Globalization and Modern Technology
on the English Language. International Journal of Language and Literary Studies,
7(2), 31-41. https://doi.org/10.36892/ijlls.v7i2.2043

Reskiawan, B., Abin, R., & Riyani, N. (2026). English Pronunciation Problems Among
Indonesian Students of English as a Foreign Language at University Level: A
Descriptive Analysis. Journal of English Language and Education, 11(2), 828—836.
https://doi.org/10.31004/jele.v11i2.2237


https://doi.org/10.17977/um064v1i112021p1508-1522
https://doi.org/10.29408/veles.v7i3.24919
https://doi.org/10.58881/jllscs.v1i3.100
https://doi.org/10.1080/14664208.2021.1965742
https://doi.org/10.61126/dtcs.v2i2.30
https://doi.org/10.30997/karimahtauhid.v3i3.12600
https://doi.org/10.55210/interling.v2i2.1793
https://doi.org/10.26529/cepsj.543
https://doi.org/10.4324/9781315814223-9
https://doi.org/10.4324/9780429328343
https://doi.org/10.1002/9781405198431.wbeal0718.pub2
https://doi.org/10.4324/9781315814223-13
https://doi.org/10.36892/ijlls.v7i2.2043
https://doi.org/10.31004/jele.v11i2.2237

Riadini, U. S., & Cahyono, B. Y. (2021). The Analysis of the Culture-Related Contents in an
Indonesian English Textbook. IJELTAL (Indonesian Journal of English Language
Teaching and Applied Linguistics), 5(2), 285-295.
https://doi.org/10.21093/ijeltal.v5i2.711

Rosyada-AS, A., & Apoko, T. W. (2023). Investigating English Vocabulary Difficulties and
Its Learning Strategies of Lower Secondary School Students. Journal of Languages
and Language Teaching, 11(3), 489. https://doi.org/10.33394/jollt.v11i3.8404

Salviya, N., & Islam, R. (2025). A Qualitative Study on the English Accent Pronunciation of
Indonesian Native Speakers. English Journal of Indragiri, 9(2), 513-523.
https://doi.org/10.61672/eji.v9i2.3006

Santoso, W., Silalahi, R. M. P., & Hutauruk, B. S. (2023). Investigating English as Lingua
Franca in the Indonesian Multilingual Context: Perceptions of English Learners at the
University Level. International Journal of English Linguistics, Literature, and
Education (IJELLE), 5(1), 16—27. https://doi.org/10.32585/ijelle.v5i1.3679

Shah, S. W. A,, & Pathan, H. (2016). Representation of Western Culture in O-Level English
Language Textbooks. ELF Annual Research Journal, 18, 23-42.
https://www.researchgate.net/publication/354178103_Representation_of Western_
Culture_in_0O'_level English_Language_Textbooks

Wael, A., Hartanti, R., Marwan Ohorella, H., & Keliwawa, R. (2025). The Pronunciation of
English Fricative by Indonesian EFL Learners. JADEs Journal of Academia in English
Education, 6(2), 170-183. https://doi.org/10.32505/jades.v6i2.12153

Weninger, C., & Kiss, T. (2015). Analyzing Culture in Foreign/Second Language Textbooks.
In X. L. Curdt-Christiansen & C. Weninger (Eds.), Language, Ideology and Education:
The Politics of Textbooks in Language Education (1st ed.). Routledge.
https://doi.org/10.4324/9781315814223-5

Widiati, U., Rohmah, Z., & Furaidah, F. (2018). Bahasa Inggris SMA/MA/SMK/MAK Kelas
XII [English for 12th Grade Senior/Islamic Senior/Vocational/lslamic Vocational High
School] (2nd ed.). Ministry of Education and Culture.

Xiong, T., & Qian, Y. (2012). Ideologies of English in a Chinese High School EFL Textbook:
A Critical Discourse Analysis. Asia Pacific Journal of Education, 32(1), 75-92.
https://doi.org/10.1080/02188791.2012.655239

Yunanto, F. (2025). Language Politics in the Curriculum: A Critical Discourse Analysis of
the Representation of Local Identity in Indonesian Primary School Textbooks.
EDUCATIONAL: Jurnal Inovasi Pendidikan & Pengajaran, 5(2), 572-582.
https://doi.org/10.51878/educational.v5i2.6421

Zahra, S. T., Setia, E., & Zein, T. (2021). Linguistic Landscape on Coffee Shop Signboards
in Medan. Budapest International Research and Critics Institute-Journal, 4(3), 5445—
5457. https://doi.org/10.33258/BIRCI.V413.2335

Zannah, U. N., Mulyani, S., Sulistianingsih, T., Amanda, T., Nasution, D. A., & Astuti, D. Y.
(2023). Analysis of Indonesian Junior High School Students' Problems in Learning
English. Indonesian Journal of ELT and Applied Linguistics, 2(1), 10-15.
https://doi.org/10.32696/ijeal.v2i1.2183

Zeng, J., & Yang, J. (2024). English Language Hegemony: Retrospect and Prospect.
Humanities and Social Sciences Communications, 11(1), Article 317.
https://doi.org/10.1057/s41599-024-02821-z


https://doi.org/10.21093/ijeltal.v5i2.711
https://doi.org/10.33394/jollt.v11i3.8404
https://doi.org/10.61672/eji.v9i2.3006
https://doi.org/10.32585/ijelle.v5i1.3679
https://www.researchgate.net/publication/354178103_Representation_of_Western_Culture_in_O'_level_English_Language_Textbooks
https://www.researchgate.net/publication/354178103_Representation_of_Western_Culture_in_O'_level_English_Language_Textbooks
https://doi.org/10.32505/jades.v6i2.12153
https://doi.org/10.4324/9781315814223-5
https://doi.org/10.1080/02188791.2012.655239
https://doi.org/10.51878/educational.v5i2.6421
https://doi.org/10.33258/BIRCI.V4I3.2335
https://doi.org/10.32696/ijeal.v2i1.2183
https://doi.org/10.1057/s41599-024-02821-z

